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ABSTRACT
Title: An ethnographic case study of how a self-access 
center operates In Turkish higher education 
Author: Funda H. Bolat
Thesis Chairperson: Dr. Phyllis L. Lim, Bilkent
University, MA TEFL Program
Thesis Hembers: Ms. Susan D. Bosher, Ms. Bena Gul Peker
Bilkent University, MA TEFL Program
This ethnographic study aimed to describe how a self- 
access center in a Turkish university English language 
preparatory program operates. The students at this English- 
medium university are expected to become proficient in the 
four basic skills in preparatory classes. Self-directed 
learning has been seen by many as an important way to learn 
a language more effectively. A self-access center at BUSEL 
was established to help the learners become self-directed 
and thus help them learn English more effectively. However, 
in order to understand how such a center operates in 
practice, it is important to understand its culture. To 
this end, this ethnographic case study aimed to provide a 
generalized account of the perspectives and practices of a 
particular group of actors who actually use a self-access 
center.
The study was conducted at Bilkent University School of 
English Language (BUSEL) Self-Access Center (SAC). The 
participants were 14 preparatory students attending the SAC
at all levels of proficiency and an English native 
coordinator of the SAC.
This study did not address specific research questions 
but was concerned with development of theory. Data was 
gathered through observations, held at the site, documentary 
materials collected and interviews held with the particular 
actors using the site. The observation of students at the 
SAC was done over eight weeks time, the documentary 
materials were collected and interviews were held during and 
after this period. The fieldnotes taken during observations 
and transcribed interviews, were first read through, and 
then segmented according to themes. Codes were given to 
each regrouped emerging theme. Later, all data were cross­
checked and triangulated. With the findings resulting from 
documentary materials and interviews.
The findings showed that a we11-organ!zed SAC with a 
warm atmosphere, a variety of materials on different skills 
and styles, exam practice materials, academic assistance 
provided by experienced EFL teachers, study support for 
homework, clubs and activities, English and Turkish native 
EFL teachers, high technology equipment, and evening and 
weekend opening hours, has been attracting students and 
encouraging them in language learning.
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CHAPTER 1 INTRODUCTION 
Background of the Study
The Foreign Languages Teaching Center (YADEM) is an 
institution at the Çukurova University. The students at 
YADEM need to become competent in English in eight months so 
that they can continue their studies in their departments. 
These 17 to 26-year-old graduate and undergraduates have to 
be proficient in four skills: reading, writing, listening, 
and speaking. English is important for them as they need it 
both for their academic studies and future professional 
reasons.
In contrast to some countries, in Turkey, people are 
not exposed to English outside of class; that is to say, 
Turkey is an EFL context. Hence, students do not have the 
opportunity to practice English outside of class and may 
need to study on their own to improve their English.
To sum up, because the students at YADEM need to learn 
English within a limited period of time and are not exposed 
to English outside of class, it seems reasonable to argue 
that they would benefit from a we11-organized self-access 
center. In such a center, students can choose what to study 
and when to study; that is to say they may be able to direct 
some of their own learning.
Although YADEM does have a Self-Access Center (SAC), it 
is not well-organized. Firstly, the room is small. It can 
only accommodate a certain number of people due to its 
limited facilities. In fact, the size of the room becomes 
even more important considering the fact that there are 
seventeen head phones for listening and one video-player for 
the few available video tapes. In such a context, students 
who want to study reading and writing materials cannot do so 
efficiently due to the sound disturbance coming from the 
video-player. Secondly, the materials provided at the SAC 
are limited in number. For example, there are few reading 
books and a limited variety of materials on reading, 
writing, listening and grammar. In addition, even if the 
students had enough materials, they would not be able to 
work on them because of a lack of space in the room. The 
room can only accommodate 3-4 chairs. In conclusion, the 
SAC at YADEM does not seem satisfactory to meet the needs of 
students either in content or in size.
Self-directed learning is seen by many as an important 
way to learn a language more effectively. In fact, as 
Oxford (1990) asserts, because classroom time is limited, 
the goal of a teaching course must be to get the students to 
a position where they are not dependent on the teacher.
This is particularly true given the fact that in real-life 
language situations the teacher will not be there.
Self-directed learning means taking responsibility for 
one's language learning (Dickinson, 1988). It has been 
argued that good language learners take responsibility for 
their language learning. Taking responsibility means:
i) keeping in mind goals and purposes of a course
ii) overseeing progress of a course, making sure it 
continues to be relevant
iii) doing self-evaluation
iv) taking an active part in learning.
As Dickinson (1989) asserts, self-directed learners 
have goals in mind when embarking upon a language, can 
evaluate themselves, and take an active role in language 
learning. It can thus be argued that self-directed learners 
have a better chance of learning when compared with passive 
language learners.
Thus, if self-directed learning is desirable, how can 
it be achieved? One way that many people say self-directed 
learning can be encouraged is by the establishment of a 
self-access center. Certainly, a self-access center would 
seem to allow self-directed learning by giving students 
outside-of-class foreign language experience, by supplying 
students with a wider variety of resources and media than 
can be given to them in the class and by allowing students 
to make choices about when, what, and how they learn.
A self-access center may consist of such facilities as 
video rooms, listening laboratories, CALL laboratories and 
self-study rooms in which learners are free to choose and 
use self-access materials on reading, writing, and grammar 
on their own according to their needs and interests (Oxford, 
1989). In addition, using such self-access facilities, 
learners can assess their learning. To conclude, as Oxford 
(1989) and Dickinson (1988) emphasize, the establishment of 
a SAC in an institution is a valuable means of guiding 
learners towards self-directed learning.
What is not as clearly known, however, is the extent to 
which a SAC helps self-directed learning. Studies done in 
the area of self-directed learning through SACs mostly focus 
on the issues of establishment. Waite (1994) for example 
describes an experience of a small SAC for the learning of 
English at the Universidad Nacional Autonoma de Nicaragua 
(UNAN, Leon). Some of the results of this project which is 
still in progress show that even the establishment of quite 
basic low-resource self-access facilities can have a 
positive effect on lancpiage learning in an institution. The 
question of how much a SAC actually helps self-directed 
learning remains unresolved. To settle this issue, the 
first step is to examine how an existing SAC actually 
operates.
Purpose of the Study
This ethnographic case study therefore aims to describe 
how a self-access center in a Turkish university operates. 
The rich, thick description which will be grounded in the 
data gathered from the fieldnotes (see chapter 3) taken 
during observations, and the data collected through 
interviews, and documentary materials, will be a description 
of a self-access "culture" as is the case in ethnography 
(Fetterman, 1990). In other words, this will be an account 
of the "routine daily lives of people" using a SAC. These 
people may include any group or individuals who actually use 
the SAC, for example, the students or the SAC coordinator. 
Such a study may in turn help other institutions who want to 
set up their own SACs and those who want to determine the 
extent to which their existing SACs contribute to self- 
directed learning.
Research Issues
In ethnographic studies, research always begins with "a 
set of issues" called "foreshadowed problems" (Malinowski, 
cited in Hammersley and Atkinson, 1992). The foreshadowed 
problems are hidden problems that the researcher may not 
know at the beginning of the study but which may be answered 
as the study progresses. In this study, the fieldnotes read 
after each observation have provided stimulus for further 
and more specific research questions. This study does not
address specific research questions but is concerned with 
development of theory (Hammersley and Atkinson, 1992). The 
general research question can be considered as "a 
generalized account of the perspectives and practices of a 
particular group of actors,·· in this case those actors who 
actually use a SAC, that is to say, the key actors.
CHAPTER 2 LITERATURE REVIEW 
Introduction
In recent years educators have become more aware of 
learners as individuals who have an active role to play in 
their own language learning process. In English-language 
teaching, increasing attention is being paid to the 
development of self-access learning techniques which allow 
learners to assume greater responsibility for their learning 
and enable them to become self-directed learners. 
Establishing a Self-Access Center (SAC) in an institution is 
one way of providing facilities to support language learning 
and cater to the individual needs of learners. The main aim 
of this ethnographic study was to investigate how a SAC 
works. In other words, this study was an attempt at giving 
an insider-account of what events are taking place at the 
self-access center at Bilkent University.
This chapter first discusses the importance of self- 
access in self-directed learning. Then, the rationale for 
establishing a self-access center is given. Thirdly, the 
importance of students' awareness of a self-access center is 
discussed. Next, the issue of staff development in a self- 
access center is addressed. Finally, how self-access 
facilities should be organized is examined.
The Importance of Self-Access in Self-Direction
Dickinson (1987) calls self-direction as a part of 
learner autonomy and defines it as the learners' attitude to 
the learning task and the responsibility of making decisions 
about their own learning. Self-directed learners themselves 
decide on how much time they need to study, the time that is 
suitable for them to study, whether they need help, and how 
much help they need.
Learners who take the initiative in learning learn more 
things, and learn better because they have their own 
purpose. Learners also tend to retain and make use of what 
they learn (Knowks, cited in Bertoldi, Kollar & Ricard,
1988). The role of the teacher is not to pay lip service to 
self-direction in learning, but rather to facilitate its 
development.
Self-access learning has been suggested as a way to 
meet the needs of self-directed learners. St. John (1987) 
defines a self-access center as having a range of materials 
available for students to use at any time either in the 
scheduled class time or in the students' own time, or both, 
with the choice being the ultimate responsibility of the 
student.
Self-access learning has been accepted as a means to 
practice self-direction and for setting up a system of self- 
direction. Dickinson (1987) suggests that there are four
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particular factors to be considered: (a) preparation of 
teachers, (b) preparation of learners, (c) assessment of 
material, and (d) administrative considerations.
Rationale For Establishing a Self-Access Center
According to Miller and Revell (1993) the rationale for 
establishing a self-access center may be based on one or a 
combination of financial, pedagogical, ideological and 
prestigious issues. Concerning financial reasons, a SAC is 
seen as the most cost-efficient way for institutions to 
provide language training, institutions possibly also under 
pressure of cost cuts. Pedagógically speaking, a SAC is 
seen as a way of helping learners improve their language 
skills on either a remedial or a developmental basis. From 
an ideological point of view, self-access learning is a 
valuable goal, increasing motivation, independence, and 
therefore, enthusiasm to learn. In terms of prestige, 
similar to the promotion of language labs in the 1970s, 
self-access centers may be seen as state of the art in 
language training.
Learner Training
In order to make students use a SAC efficiently, 
preparation is needed. For Dickinson (1993), a SAC should 
be set up with a proper view to training the learners to use 
them successfully and to relating what happens in them to 
what happens in the classroom. She adds that a self-access
center is a means of practicing autonomy and that the 
effective use of self-access facilities is dependent upon 
the implementation of appropriate learner preparation.
According to St. John (1987), what is meant by a self- 
access center is a resource system with varied materials so 
that students can make their own selection and work at their 
own pace. In order to create a self-access center, St. John 
(1987) summarizes the learner-participant roles as follows:
1. to select suitable activities according to their 
own needs
2. to carry out the activities
3. to record and evaluate the materials
4. to consult or suggest on self-access center as a 
whole.
Bertoldi, Kollar, and Richard (1988), in their 
framework for their institution curriculum, describe a 
three-step process of autonomization designed for adult 
students of an intensive ESL program of the Canadian federal 
government. The process begins by raising students' 
awareness of individual linguistic strengths and weaknesses. 
Next, students are encouraged to set personal priorities for 
areas which require more attention. Then, students take 
action in a variety of ways which suit their learning styles 
and strategies.
10
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staff Development for Self-Access Center
The most effective usage of self-access center is 
related to the preparation of teachers for their students' 
self-instruction (Dickinson, 1987). St. John (1987) 
summarizes the teachers' participant roles as follows:
(a) to organize the material and provide a system of access 
to it, (b) to provide answer sheets, and (c) to provide 
guidance, explanations, and help that the students request. 
It would seem from what St. John says that teachers who are 
running an EFL self-access center should be experienced in 
the teaching EFL.
If an institution is investing in the provision of a 
study center, teachers need to be provided with time to 
prepare self-access materials to go into the center 
(Sheerin, 1989). Sheerin suggests one or more teachers be 
released from some or all their teaching responsibilities 
for a period of time. She adds that the best solution is 
for teachers to be released part-time because teachers 
should not be kept out of the classroom so long that they 
begin to lose touch with what students need. Thus, the time 
arranged for materials preparation should come in usable 
blocks such as whole mornings or whole afternoons rather 
than the odd hour here and there (Sheerin, 1989). Another 
suggestion is to employ the entire teaching staff for a
period in the preparation of self-access materials when the 
institution is closed to students at some time during the 
year (Sheerin, 1989).
Self-Access Center Facilities
To establish a self-access center without appropriate 
facilities for students' use is meaningless. Sheerin (cited 
in Hill, 1994) considers the key questions of administration 
and retrieval systems. As there is no "ready-made" 
solution, detailed consideration needs to be undertaken to 
establish the operation and maintenance procedures, 
particularly with regard to staffing (Sheerin, cited in 
Hill, 1994).
Barnett and Jordan (1991) argue that more attention 
should be paid to how self-access facilities are used in 
terms of (a) accessibility and relevance of materials, (b) 
learner training and learning strategies, and 
(c) alternative uses of self-access facilities. They say 
that while much has been written recently on what to put in 
a self-access room, the question of how the room is 
subsequently used needs, in their opinion, more attention.
Aston (1993) describes an experiment in which the 
students as users were involved in trying out and writing 
reports on the materials available in a university self- 
access center. For example, one group wrote a set of 
directions for using a computer program and another prepared
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an advertisement for magazines at the center. Such student 
involvement is not only helpful for language learning but 
also provides useful Information for staff and other 
potential users of the center.
The issue of appropriate technology is crucial, and 
Moore (cited in Hill, 1994) assesses the practical 
implications of introducing technology into self-access 
centers. She points out multimedia facilities are 
potentially very exciting, but expensive, and decisions on 
the purchase of equipment have to be made very carefully.
She supports the provision of audio, video and, to a lesser 
extent, basic CALL equipment rather than leading-edge 
technology. Whereas, Dickinson (cited in Hill, 1994) puts 
less emphasis on technology and says the issue is not to 
introduce students to the mechanisms of operating various 
technologies but, more fundamentally, to find ways of 
helping them to become more effective language learners.
Conclusion
Various studies have been done on self-access centers 
from the point of view of their establishment, the training 
of staff and learners, the usage of such centers, and the 
appropriateness of materials. Most of the studies are based 
on the practicality and physical settings of self-access 
centers. In contrast, I would like to deal with how an 
actual SAC operates, that is, how a SAC is actually used by
13
EFL students in Turkey. To conclude, a full description of 
what is happening inside an SAC from the perspectives and 
practices of learners and teachers is very important because 
insights gained from such an account may help ensure the 
smooth running of existing self-access centers or future 
self-access centers which may be established in Turkey.
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CHAPTER 3 METHODOLOGY 
Introduction
This study was an ethnographic case study carried out 
to find out about the perspectives and practices of the 
Turkish learners of English as a foreign language who use a 
self-access center in a university context and the teachers 
who work there. In ethnographic research, as Fetterman 
(1990) points out, the aim is to learn about the culture of 
a particular group of people. This can be done first by 
observing the key actors in their natural setting. Key 
actors are useful sources of information, especially 
individuals who are most informed about the culture and 
history of their group. The notes taken during these 
observations constitute fieldwork. The researcher can then 
interview these actors and finally investigate the 
documentary materials available at the site. Thus, the key 
tools that an ethnographer has at his disposal are 
fieldnotes, interviews and documentary materials.
The study was conducted at the Bilkent University 
School of English Language (BUSEL) Self-Access Center (SAC). 
BUSEL gives a two-year English preparatory program to 
students who are not yet proficient enough for academic 
study in their departments. Bilkent University is the first 
of two private English-medium universities in Turkey and is 
well-equipped with high technology equipment in comparison
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to most other Turkish Universities. The SAC at BUSEL 
consists of four units: (a) the Listening Laboratory,
(b) the Computer Assisted Language Laboratory (CALL),
(c) the Self-Study Room, and (d) the Video Room.
All of these units are for the students' own use. 
Students go to these units whenever they want and do any of 
the activities available in the units. There are guide 
teachers at each of the units, whom the students consult if 
they wish.
Research Design
This ethnographic study was done by means of 
participant-observation, interviews, and document analysis. 
In the participant-observer role, the researcher 
participates fully in the activities in the group being 
studied, but also makes it explicit that he or she is doing 
research. In contrast, in the non-participant-observer role 
the researcher has no contact at all with those he or she is 
observing; that is, observation may take place through a 
one-way mirror (Hammersley and Atkinson, 1992). Whereas 
Fetterman (1990) says ethnography is the art and science of 
describing a group or culture, Bogdan and Biklen (1992) 
explain ethnography as the way most qualitative researchers 
collect data. The most essential thing in ethnography is to 
go to the subjects and spend time with them in their 
territory, whether it be their school or playground. These
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are the places where subjects do what they normally do, and 
it is in these natural settings that the researcher wants to 
study. According to Jorgensen (1989), there is neither 
treatment nor manipulation of subjects in an ethnographic 
study, as there is in quantitative studies. Data are not 
collected at the end of the study; rather, the collection of 
data in ethnographic research is ongoing. The researcher is 
continually observing people, events, and occurrences. In 
ethnographic study, researchers introduce themselves to the 
key actors in overt observation, whereas in covert 
observation researcher does not (Fetterman, 1990) . The 
researcher often supplements his or her observations with 
in-depth interviews of selected participants and the 
examination of various documents and records relevant to the 
phenomenon of interest (Jorgensen, 1989).
Key Actors
Although the SAC at BUSEL has four different units, 
this study was conducted at only one unit of the SAC: the 
Self-Study Room. The term SAC is used specifically to mean 
the Self-Study Room throughout this study. The Self-Study 
Room, or SAC, is used by students to read graded novels 
suitable for their level; to work on various course books, 
skill books, exercise books, dictionaries, magazines, and 
sample exam material; or do their homework assignments and 
have them checked by the guide teacher. It contains one
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computer, one video player with two video screens and three 
tape players to serve students when the CALL laboratory, the 
listening laboratory, and video room are in class use or 
otherwise not available for students' use.
There are two EFL teachers running the SAC: a British 
teacher in charge of activities and a Turkish teacher in 
charge of materials. In addition, there is an English- 
speaking Turkish person who was brought up in Australia 
working as an administrative assistant. Thus, the key 
actors at the SAC were the students, the two EFL teachers 
running the SAC, and the administrative assistant.
Of the key actors, students attending the SAC, in line 
with ethnographic inquiry, were either chosen randomly or 
they volunteered to participate in this study. They were 17 
to 20-year-old preparatory students, who had been educated 
either at private high schools or state schools in Turkey. 
Fourteen students were asked to be interviewed and all of 
them accepted. No gender differences were made and no 
information was asked about their background as the 
investigation of the current perspectives and practices of 
the key actors at the SAC was the main goal of this study.
The staff of the SAC was also interviewed. To 
conclude, the perspectives and practices of some of the 
students using the SAC and the staff were investigated in 
this study.
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Key Tools
Data consisted of fieldnotes obtained through 
participant observation, structured and semi-structured, 
informal interviews and document analysis at the SAC.
During participant observation, the Anecdotal Records 
technic[ue was used for fieldwork. The Anecdotal Records 
technique is a Wide-Lens Technique in which brief notes of 
events that objectively describe what happens in the natural 
setting are taken (Acheson and Gall, 1980). The SAC was the 
natural setting, and the researcher's fieldnotes formed one 
of the key tools in this study. As Bogdan and Biklen (1992) 
suggest, the ethnographer goes and observes the setting 
whenever possible. Only then can the researcher feel how 
human behavior is vastly affected by the setting in which 
such behavior takes place.
Interviews were the second key tool in this study and 
their importance in ethnographic studies is emphasized by 
Fetterman (1990). He claims that the interview is the 
ethnographer's most important technique because interviews 
explain and put into a larger context what the ethnographer 
observes and experiences. Similarly, Hammersley and 
Atkinson (1992) accept the informal interview as one of the 
most important key tools in ethnographic studies and define 
it as "in-depth" interviewing which is continual and 
ongoing. Thus, in-depth interviewing helps the researcher
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to get the "whole picture." In the light of this 
information, in-depth informal interviews were used to get 
more and clearer information in accordance with the key 
actors' characters and sensitivity to the SAC. Although at 
first glance, informal interviews seem easy to conduct, they 
are probably the most difficult of all Interviews to do well 
(Jorgensen, 1989). Issues of ethics appear almost 
immediately. Therefore, the researcher may need to make 
some sensitive decisions as the informal interview 
progresses. For example, when is a question too personal to 
pursue? To what extent should a researcher "dig deeper" 
into how an individual feels about something?
It is believed that a person's or group's conscious and 
unconscious beliefs, attitudes, values, and ideas are often 
revealed in the documents they produce (Jorgensen, 1989) .
At a SAC these documents might be, for instance, materials 
available for students' use (e.g. textbooks, worksheets, 
pictures, advertisements, audio recordings) and anything 
else that could convey the actual words or actions of 
people. Hence, both the written and visual contents of 
documents at the SAC were examined to obtain different 
perspectives and practices of students and teachers at the 
SAC.
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Data Collection Procedures
Observations
I was a participant observer at the SAC, for one hour 
four times per week, over a two-month span. The fieldnotes 
were obtained by means of the Anecdotal Records technique. 
These observations were done in a natural setting, that is, 
in the SAC. My aim in that natural setting was to create a 
friendly relationship with the key actors and write down 
everything objectively that I observed. It can be said that 
the study was done both overtly and covertly.
Following Fetterman (1990), I introduced myself to my 
key actors during my overt observations, first to the 
teachers and later to the students. During all observations 
I felt free to come and go because I had permission from the 
people who were running the SAC and they got used to my 
existence. Furthermore, both students and teachers at the 
SAC helped me by giving answers to my on-the-spot questions 
and also supplied me with the documents they have been using 
in the SAC. Some observations were covert in that some 
students did not know my purpose for being in the SAC, 
particularly in the initial stages of fieldwork. Covert 
observation was used in order to collect the most natural 
observation data. In order to be ethical and maintain 
confidentiality of the data, I did not disclose anything 
students said or did to the staff or vice versa.
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Throughout my observations, I was between the roles of 
participant and non-participant observer. I seldom 
participated in students' activities. They did not know 
much about me at the beginning. During non-participant 
observation, I took a seat on one side and kept notes. 
Therefore, students attending the SAC were not clear about 
my status. Depending on the data collection time and the 
situation, I was known as a teacher, student, visitor, or a 
journalist by the students. However, I was honest with 
them; whenever they asked me a question about my profession, 
I answered courteously and truthfully. I did not present 
myself as a passerby, but instead as a real visitor. After 
my fifth observation, I thought I needed to introduce myself 
officially to them. I stated my main goal as learning what 
the subjects think and know about the SAC. However, in my 
role as a participant observer, my purpose was not only to 
be there to observe, but also to ask "naive yet purposeful 
questions," as well as to write down what I saw and heard.
I did 27 observations and my first observations were 
very stressful because I did not know what to write or how 
and how much to write in my fieldnotes. Each time, either 
after my observations or before my following observations, I 
read through my previous fieldnotes and took some notes 
about what to look for the next time. I also wrote down my 
personal feelings in a journal. I cannot say I was good at
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keeping a journal, but my journal entries helped make clear 
what was confusing me somewhat relieved my stress.
Interviews
Towards the end of the observations and afterward, I 
did informal interviews with the English Coordinator of the 
SAC and with 14 students from among those attending SAC 
throughout this study. I had introduced myself as an MA 
TEFL student, dressed casually, and made friendships with 
students beforehand. I never forced them to speak; instead, 
I sought their voluntary participation. None of them were 
reluctant, so I continued my interviewing as much as I had 
time for. The informal interviews were surprisingly easy to 
conduct and progressed as conversations. Perhaps, they were 
easier than I had anticipated because the "key actors" and I 
had gotten to know each other quite well by this time. 
Although I had a guiding series of questions to ask the 
participant, I sought the most appropriate time to ask them 
during the conversations.
My first two student interviews were haphazard, but 
later with experience I learned how to begin with 
nonthreatening questions before posing highly personal and 
potentially threatening questions, and to develop a healthy 
rapport with students before introducing sensitive topics.
Timing was important. I tried not to keep key actors 
more than fifteen minutes for an interview. The interview
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with the coordinator lasted half an hour. I asked for 
permission from all participants for an additional 
conversation when it was necessary.
Five of my interviews with four students and the 
English native coordinator were taped although my original 
intent was to use the tape recorder in all the interviews. 
The setting, however, prevented me from using it. Taped 
interviews were transcribed.
Documents
I examined documents such as inventories (e.g. student 
attendance log. Independent Learning Center Study Plan 
[ILCSP]), Independent Study Component (ISC) assignments, 
and wall charts, notice boards, samples of activities in the 
self-access center, the materials on different skills, and 
books with the permission of the coordinator. During my 
short visits, I asked the coordinator and students questions 
about them. I also received permission to attach some of 
documents to my thesis.
Data Analysis
The data collected through the observation of the SAC, 
interviews with the students and the coordinator, and 
documents were cross-checked for triangulation.
The fieldnotes were the primary source of data which 
gave me a general idea about the self-access center in terms 
of the perspectives and practices of the key actors at the
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SAC.
The interviews gave me a chance to go deeper into the 
study, which in turn enabled me to draw a more specific 
picture of the SAC. Both the fieldnotes and the transcripts 
of the interviews were coded to elicit the most salient 
points, and cross-checked with the documents. Because the 
basic assumption of ethnographic research is to be neutral 
and objective, one of my colleagues read the entire data and 
interpreted it. Later my interpretations and his 
interpretations at each stage of analysis were compared.
Document analysis helped me to compare and contrast the 
interpretations of data obtained from the interviews and 
fieldnotes. In the analysis of materials prepared for 
students, "how and why" were my main question words. I also 
looked at how much the prepared materials match with 
students' needs in learning the language at the SAC.
When I completed my observations at the SAC, I believed 
that enough data had been gathered to describe the SAC 
culture at BUSEL. Because a variety of tools were used to 
collect the data, with interviews and documents helping to 
classify and organize the emerging themes from the 
observations, the findings of the study were supported by a 
number of different sources. Therefore, I gathered 
sufficient and sufficiently accurate data to draw a clear 
picture of a SAC culture.
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CHAPTER 4 DATA ANALYSIS 
Introduction
The aim of this study was to give a general account of 
how a Self-Access Center (SAC) in a Turkish University 
operates. This section gives background information on data 
analysis and the following sections present the data in 
matrices.
In ethnographic research, in contrast to most types of 
research, as Fetterman (1990) says, data collection begins 
simultaneously with the inception of the study. An 
ethnographer is a human instrument and must discriminate 
among different types of data and analyze the relative worth 
of one path over another at every turn in the fieldwork, 
well before any formal analysis takes place. Clearly, 
ethnographic research involves all different levels of 
analysis. For Fetterman (1990), analysis is an ongoing 
responsibility and joy from the first moment an ethnographer 
envisions a new project to the final stages of writing and 
reporting the findings.
In this ethnographic study, data that have been 
obtained from various sources, that is to say, from 
observations, interviews, and documents have been cross­
checked for the purpose of triangulation. Drawing 
conclusions from data collected from a number of different 
sources enhances validity.
Overview of Data Analysis
Coding
The data obtained from these three sources were coded. 
As Miles and Huberman (1994) say, efforts to code will lead 
to sorting, shifting, organizing, and reorganizing these 
materials, usually into larger units and components. The 
initial effort to code and label fieldnotes commonly 
involves a single word or phrase used to mark pieces of 
field data. In this study, pattern coding, which is a way 
of grouping those summaries into a smaller number of sets, 
themes, or constructs (Hammersley and Atkinson, 1992) has 
been used.
Intercoder Reliability
In order to confirm the reliability of the data 
analysis, an intercoder who is an outside commentator, reads 
the fieldnotes, listens to the interviews and looks through 
the documents available in the researcher's file and does 
the interpretations for each segments of the collected data. 
Then, the researcher compares and contrasts these with the 
analyses she or he does (Fetterman, 1990).
Triangulation
The codes used to label each theme are cross-checked by 
the researcher in accordance with all data. According to 
Fetterman (1990), this kind of checking is often referred to 
as triangulation: testing one source of information against
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another to strip away alternative explanations and prove a 
hypothesis. Hammersley and Atkinson (1992) also claim that 
data produced by different techniques should be compared.
To the extent that techniques provide different kinds of 
validity, they provide a basis for triangulation.
The Process of Analysis 
Observations (Analysis)
The ongoing activities at the SAC, not only what is 
seen each day but also subjective interpretations of those 
observations have been written down as fieldnotes (see 
Appendix C). All fieldnotes have been read through, 
segmented and summarized into emerging themes. The emerging 
themes have then been classified into groups according to 
the subjects of these themes.
Interview Analysis
First, the taped interviews were transcribed. Then, 
transcriptions were read through and emerging themes defined 
one by one.
Document Analysis
The documents analyzed were as follows:
a. skill worksheets, materials, wall charts, notice 
boards, books at SAC;
b. Independent Learning Center Study Plan (ILCSP) (see 
Appendix F);
c. Independent Study Component (ISC) (see Appendix F);
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d. competition activities sample texts 
(see Appendix F); and
e. photos of the SAC (see Appendix F).
These documents were read thoroughly and reviewed in 
relation to the research question and emerging themes were 
listed on a separate paper for further use.
Codes rPatterns^
The emerging themes obtained from fieldnotes, 
documents, and observations were reviewed on a regular 
basis, and identified and labeled whenever possible as being 
related to particular segments of the data. As suggested by 
Miles and Huberman (1994), summarized segments were coded. 
Again, based on Miles and Huberman (1994), the codes were 
kept semantically close to the terms they represented and 
used in matrices. For the codes, great attention was paid 
to being sure that all analysis was consistent in the usage 
of the same codes. After the codes were identified, all 
data had been revised in order to see segment fitting the 
code.
The total number of codes were initially about 50; then 
they were regrouped into more general groups. That is to 
say, according to common themes, the original lists of 
emerging themes and codes were rearranged for major common 
themes. Figure 1 presents the final list of emerging themes 
and codes in order to ease the work of triangulation. In
29
30
Figure 1, emerging themes have been classified in three 
groups as:
A. SAC; which includes themes as atmosphere, 
maintenance, update, location, academic assistance, 
technical assistance, competition activities, ISC, use, 
guidance
B. students attending SAC; which includes themes as 
habit, responsibility, motivation, cooperation, notice 
boards, attendance, wishes, and awareness
C. materials in SAC; including authenticity, variety, 
video, listening, magazines, reading, computer, writing, 
exam practice, grammar, vocabulary, dictionaries.
The codes of each themes are numbered from 1 to 30 in 
sequence and the same numbering system has been used in the 
description of the emerging themes in Figure 1 
(see page 31).
The definitions and their codes are displayed in 
Appendix G. The codes and their locations in the data are 
displayed in Appendix H in order to support claims of 
triangulation.
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EMERGING THEMES CODES
A. SELF-ACCESS CENTER
The warn atmosphere of the SAC with its 
decoration makes students feel relaxed 
and peaceful.
The SAC needs some sort of maintenance 
and facilities to be supplied in order 
to serve students with a neat tidy room.
The SAC updates materials according to the 
needs of students.
The students' attendance at the SAC is 
facilitated by the SAC which is 
situated in prep building.
Students can get academic assistance 
for their research and homework while 
they are working in the SAC.
In the SAC, whenever students need 
some technical help, the administrative 
assistant is in charge of meeting 
the needs of students.
Some competition activities related 
to language learning may attract the 
students attention to the SAC and 
increase the interest in the SAC.
The SAC has an important role in terms 
academic and non academic assistance 
while the students are doing their 
Independent Study Component assignments.
The SAC is used by students for many 
purposes as a resource room for their 
studies, lounge room for pleasure 
and an office for tools.
The SAC aims to guide students in various 
ways by means of wall charts.
SAC-ATM (1)
SAC-MAI (2)
SAC-UP (3) 
SAC-LOC (4)
SAC-AA (5)
SAC-TA (6)
SAC-CA (7)
SAC-ISC (8)
SAC-USE (9)
SAC-GUI (10)
(Figure 1 continued)
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B. STUDENTS ATTENDING SELF-ACCESS CENTER
Students are in the habit of using the SAC.
The students who have their aim make use of 
SAC seriously and try to benefit from it 
as much as they can.
Students attending the SAC may have 
different motives and intentions 
to come to the SAC.
Some of the students cooperate with each 
other, like sharing and exchanging their 
ideas, and the SAC gives students this 
opportunity to work in pairs or groups.
Notice boards facilitate communication 
between the SAC and students.
Students can use the SAC as much as they 
like during the day.
Students attending the SAC would like to 
see innovations according to their needs.
It is important to make the studens 
aware of the SAC, thus, students may use 
it more efficiently.
C. MATERIALS IN SELF-ACCESS CENTER
Authenticity is the major point 
in the SAC materials in order to 
facilitate students' learning.
In order to appeal to different students 
at various levels and with different 
learning styles, a variety of materials is 
needed.
The video is the most popular hi- 
technology equipment in the SAC 
because of its authenticity.
ST-HAB (11) 
ST-RES (12)
ST-MOT (13)
ST-CO (14)
ST-NB (15) 
ST-ATT (16) 
ST-WIS (17) 
ST-AWA (18)
MAT-AUT (19)
MAT-VAR (20)
MAT-VID (21)
(Figure 1 Continued)
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Listening activities are needed in 
the SAC in order to improve students' 
listening skills.
The magazine corner is the most authentic 
corner in the SAC.
The reading materials are necessary in 
SAC in order to enhance students' reading 
skills.
The hi-technology equipment such as 
a computer, attract the students' 
attention and they learn while they 
are playing on it.
The writing materials in SAC are used 
in order to make students more creative 
and productive.
The exam practice materials section is 
the most used section in the SAC.
The grammar section is to help students 
with their language problems.
Students vocabulary learning is enhanced 
by means of vocabulary shelves.
Dictionary use is possible in the SAC 
especially for those who do not want 
to carry a dictionary with them.
MAT-LIS (22)
MAT-MAG (23) 
MAT-REA (24)
MAT-COM (25)
MAT-WRT (26)
MAT-EP (27) 
MAT-GRA (28) 
MAT-VOC (29) 
MAT-DIC (30)
Figure 1 Emerging Themes and Codes
Intercoder Reliability
One of ay colleagues analyzed the data step by step as 
described above (see page 27). We negotiated differences in 
interpretations on a democratic basis. The differently 
interpreted segments of data were discussed together and 
most differences were resolved. One interpretation 
difference which could not be resolved was referred to a 
third person for resolution.
Triangulation
The codes used to label each theme were reviewed for 
all data (fieldnotes, documents, and Interviews), collected 
throughout the ethnographic endeavor.
The General Layout of Self-Access Center
The description of the SAC at BUSEL is given before the 
emerging themes and codes in order to illuminate the 
comments made in the next section, and also the layout of 
the SAC center has been drawn (see Appendix B). It is not a 
fixed layout; that is, it might be changed over time.
The SAC at Bilkent University School of English 
Language (BUSEL) is situated in the same building with 
preparatory classes. This SAC can accommodate approximately 
35 students at a time with its various materials on 
different skills. As you enter the room the clockwise 
arrangement is as follows: a computer and one of two video 
screens and four headphones with chairs around; next, a
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magazine section in one corner with two shelves and a round 
table in the middle; a listening section with three tape 
recorders on the desks just beyond the magazine section; and 
a second video screen with four headphones situated just 
before the vocabulary, writing, exam practice, grammar, and 
reading shelves. At the next corner, there is a brochure 
and summer school guide pamphlets shelf with a small coffee 
table and comfortable chairs around it near the window. Two 
teachers' desks and a computer for staff use and the 
reception desk complete the picture. The wall charts and 
notebook samples for vocabulary learning and the lists of 
videos or other information are posted on the walls of the 
SAC. There are about 6-7 tables with four chairs in the 
middle of the room for the students who want to study.
Emerging Themes and Codes 
Self-Access Center
In this section, a detailed description of emerging 
themes and codes are given. The codes and their references 
are outlined in Figure 2. The locations of the codes in the 
fieldnotes, interviews and documents are illustrated in 
Figure 3.
Atmosphere of the self-access center fSAC-ATM)_Ul· The
atmosphere of the SAC is cozy and home-like due to natural 
layout of the room. The video, computer, reading, writing, 
magazine, grammar, and listening sections give the
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Impression of little rooms, and there are comfortable 
chairs, flowers in a pot, and colorful cardboards posted on 
the walls. Either classical or slow popular music is 
usually playing in the background of the SAC. This sounds 
better than outside noise and makes students feel relaxed 
and creates a peaceful atmosphere.
The students attending the SAC are friendly and they 
can wave to greet each other or to say good-bye. Sometimes 
they have a chat and giggle afterwards. They may sometimes, 
drink something in the room silently. Students who want to 
smoke can go out and sit on the benches provided by the SAC 
staff.
Both staff and students are polite to each other. The 
administrative assistant may warn students verbally when it 
is necesary, but she always does this politely. The 
material usage procedures and the SAC announcements are 
written in polite language and posted on the walls and 
notice boards.
The SAC is a very democratic place because when 
students are in difficulty they can express their feelings 
immediately and ask for help. Besides this, guest teachers 
are invited to assist in competitions in order to be fair.
The students are all acquainted with each other because 
whoever attends the SAC is a preparatory student; thus, they 
share the same feelings and difficulties, such as excitement
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in competitions and anxiety in exam periods. This situation 
encourages everybody and creates a peaceful working 
atmosphere.
Maintenance of self-access center fSAC-MAI) (2).
Wanting to create a comfortable and relaxing place for 
students, the staff cares a lot about the maintenance of the 
room. The previous SAC was smaller than this one. Now, 
students can move easily and work without disturbance. 
Whenever it is needed, electricians come and change the 
bulbs. The SAC'S hygiene is important, and often cleaners 
come and clean the room. In fact, as much as possible, the 
staff tries to keep the room tidy in order to avoid any 
clutter in the shelves, table tops, desks, and working 
areas. The "return box" is for used materials to avoid 
students cluttering up shelves, and there is a rubbish box 
for unnecessary things and a newspaper box on the floor for 
old newspapers.
Updates in self-access center fSAC-UP) (3). The SAC is 
open to innovations. Students' needs and demands are taken 
into consideration. For example, twice a week in the 
evenings and during exam weekends the SAC is kept open in 
response to results of the questionnaire given to the 
students the previous year. There have also been 
improvements in the number of video films and headphones 
available. Some of the competition activities have been
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repeated because students like them. The amount of 
materials and number of books have been increased. In 
short, this SAC is always in progress and tries to update 
itself in many ways related to students' requirements.
Location of self-access center fSAC-LOC) (4). The SAC 
is situated in the same general area as the preparatory 
classes so that it is easy for students to come and go. 
Although it is noisy during breaks, students make use of the 
SAC even in breaks because it is easily accessible.
Academic assistance in self-access center (SAC-AA) (5). 
There are two teachers in the SAC for academic purposes; one 
is an English native EFL teacher and the other is a Turkish 
EFL teacher. Students who hesitate to speak in English or 
have difficulty in expressing their feelings can communicate 
with the Turkish native teacher. On the other hand, some 
students prefer practising their English and want to speak 
to the English native-speaker.
Teachers' academic assistance to the students at the 
SAC sometimes is similar to what classroom teachers do. For 
example, for their ISC assignments, students get the 
instructions in the class and continue in the SAC with the 
help of the SAC teachers, who make corrections and make 
suggestions about students' ISCs. Both the English and 
Turkish native teachers help students in solving and 
correcting their general language problems.
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The students also get help from teachers at the SAC in 
filling Independent Learning Center Study Plan (ILCSP) form. 
Moreover, the teachers at the SAC give information about the 
content of the books, materials, worksheets to the students 
and show them how to use them. If students want, they can 
sign up the consultation table and have one-to-one tutorials 
with either the Turkish or native English teachers.
In this SAC, one of the teachers is responsible for 
materials production and the other one is in charge of 
organizing activities like competitions which are both fun 
and related to ELL.
Technical assistance in self-access center (SAC-TA)
X6X. It is supposed that some students who make use of the 
SAC may need help with technical use of the equipment such 
as video, a tape recorder, and the computer. Although it is 
easy to find the materials, students may fail to read all 
information or instructions given about them; hence, there 
is an English-speaking administrative assistant who gives 
students non-academic assistance. She helps students to 
find the materials, start the video, the tape recorder, or 
the computer and shows them how to use headphones. She also 
inform students to sign the attendance log when they do not 
sign it. Furthermore, she answers the phones, does 
inventory, stacks up the materials, gives information about 
procedures and periodically asks students whether they need
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anything or not.
S e l l - a c c e s s  c e n t e r  c o m p e t i t io n  a c t i v i t i e s  fSAC-CA) (7). 
The teachers at the SAC organize a very special week, that 
is, •*Self-Access Week." In this week, competition 
activities such as "Treasure Hunt" (see Appendix F), 
"Spelling Bee" (see Appendix F), "Baby Photos" (see Appendix 
F), "General Knowledge Quiz" (see Appendix F) take place.
The aim of these activities may be to attract the 
students' attention to the SAC and make them familiar with 
the SAC. The content of the activities is related to the 
concept of self-access and because they are held in the SAC, 
more students have the opportunity to visit and get 
acquainted with the SAC. Moreover, they appeal to students' 
age and change the atmosphere of the SAC to create more fun 
and a non-threatening environment for all students. Some 
students are interested in these activities, but some are 
not. Some give up competing during competitions, maybe 
because of not having been given clear instructions. Long 
competitions like "General Knowledge" may distract students 
who are trying to continue their studying in the SAC. The 
"Baby Photos" activity may aim to introduce the staff of the 
SAC; however, it is not related to English language learning 
and, moreover, it is not very interesting for students. 
Sometimes answers to the questions in competitions may be 
accepted in Turkish; however, it is not apropriate for
40
English-language learning. It is certain that the teachers 
at the SAC put a lot of effort into holding these 
activities, but most of the students are still not aware of 
the competitions organized in the SAC. The rest who have 
seen announcements do not dare to take part in these 
activities. The minority who have taken part in these 
activities were very enthusiastic and wanted these to be 
repeated often. The fact that rewards are given in these 
activities encourages students to learn more and join the 
activities. The idea of inviting guest teachers to run 
these activities creates a democratic atmosphere and 
increases the students faith in fair scoring.
The "Movie Week" (see Appendix C, Fieldnotes#06) is 
another activity held during "Self-Access Week." It is held 
in the Video Room. It is a good idea to assign it in 
another room for the authenticity of the movie atmosphere. 
The films have been chosen with great care; however, no 
follow up activity proceeds these films.
Independent Study Component and self-access center 
rsAC-lsc^ . The Independent Study Component (ISC) 
assignments (see Appendix C, Fleldnotes#18) of students are 
given in Independent Study Hour (ISH) in classrooms by their 
teachers. All instructions of the assignments are made 
clear in the class in ISH and the students are expected to 
prepare their ISC assignments in the SAC.
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The SAC and teachers at SAC are very helpful with ISC 
assignments. The SAC is a very rich authentic resource 
place with books, magazines, journals, newspapers, pictures 
which students can use in their assignments. Besides the 
rich resource availability, students can get academic 
assistance by teachers at the SAC. During the ISC workshops 
(group preparation period), students may get help from 
teachers on grammar corrections and organization of the 
ideas in the text.
In addition, the formative samples are given on 
students' notice boards on ISC assignment which has been 
prepared by the SAC teacher for the students to get an idea 
about how to do them.
Moreover, students may exchange ideas, learn how to 
share and become more creative and cooperative. The feeling 
of being productive may enhance learning and make them more 
self-confident for their satisfactory work. The 
presentation section of ISC is done in their own classrooms 
either in written or oral. That is, most of the students 
use the SAC in process section of ISCs.
Use of self-access center (SAC-USE) (9). The students 
use the SAC for many purposes. As a result of the inviting 
atmosphere of the SAC, many students prefer studying there. 
Because the SAC appeals to preparatory students' need with a 
variety of materials and books, students come and use it
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like a library or a study room, namely a resource room. The 
location of the center is so practical for students that 
even in breaks they can pay a short visit to see some of 
their friends or exchange some materials. As mentioned 
above, they use the SAC for their ISCs, homework, and exam 
practices. Not only do they get academic assistance but 
also non-academic assistance such as the use of SAC tools: 
staplers, selotape, and scissors. For some students, it is 
a lounge room to get pleasure and relax by watching video, 
working on the computer or looking through magazines. It is 
also used as a meeting point for some students as well, in 
this sense, it may take the name of "multi-purpose room"!
self-access center as a guide fSAC-GUI) flOK The SAC 
can be a guide both academically and non-academically. The 
students are supposed to fill in an Independent Learning 
Center Study Plan (ILCSP) (see Appendix F) as soon as they 
start to attend the SAC. The teachers in the SAC help 
students make their study plans in order to carry on their 
work efficiently. As for non-academic assistance, an 
administrative assistant guides students in finding the 
materials and makes the equipment work for them.
The notice boards are useful for students to find 
samples of ISC assignment samples, grammar knowledge tests, 
consultation time table to meet teachers, information about 
summer schools, and an ILCSP. The ILCSP may help students
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to diagnose their learning styles and to make plan about 
what and how to study. The vocabulary and questions in some 
sections of ILCSP are difficult to understand for students 
at all levels, but especially for beginners if they are 
supposed to fill it in at the beginning of the semester 
(see Appendix C, Fieldnotes#02). There is a teacher to 
guide and help them; however, it may be more practical if it 
were simple in language or in Turkish so that students could 
fill it in independently.
Samples of vocabulary learning and how to keep a 
vocabulary notebook illustrated on the wall-charts are very 
beneficial for students who are learning a language; 
however, describing words with pictures (see Appendix C, 
Fieldnotes#20) may mislead students in understanding the 
meaning. In fact, word association with pictures may be 
ambiguous; for example, in one picture which is supposed to 
illustrate the word "aggressive" (see Appendix C, 
Fieldnotes#21), students may think "paternal," "strict," or 
"provider."
The labelling system of worksheets and each sections 
are clear and instructive. If the students read them 
carefully, they may not need help on how to use them.
This SAC may be accepted as a helpful component of 
classroom English language learning because of its extensive 
guidance.
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Students Attending Self-Access Center
Students* habits fST-HAB^ (ll). The students who 
attend the SAC have different habits. Whereas some of them 
like to have short visits during breaks to see their 
friends, exchange material, and have a look at the current 
magazines, the rest of them can be labelled as serious users 
because they prefer the SAC to prepare their assignments and 
get ready for the exams.
Responsibility of students rST-RES) (12). The students 
who usually attend the SAC are used to the rules of this 
center and they are aware of their responsibilities. For 
example, these students sign the log and fill out ILCSP 
without the reminder of the administrative assistant, 
whereas the students who are not in the habit of attending 
this center do not know rules well and they do not fulfill 
their requirements without reminding.
Students* motive fST-MOT^ (13K Although in the 
minority, compared to total population of preparatory 
students, some of the students who attend this center may 
want to steal the files and the other materials or may 
damage them. The staff try to take some precautions against 
these students by keeping an inventory, and by using plastic 
covers for worksheets to prevent their being damaged. Some 
of the students go to the SAC simply to watch films. Some 
of these sometimes do not turn up even though they have
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their reservations for the video. There are also students 
who use the center only to borrow or photocopy materials 
during exam periods.
In contrast to the students mentioned above, some 
students make much fuller use of the center and ILCSP forms. 
They also put the materials they use into the return box to 
be reshelved by administrative assistant. They do not 
disturb the others by making noise, either. They try to use 
their time in the SAC as efficiently as possible.
Students* cooperation fST-CO) (14). The students 
attending the SAC mostly prefer working individually, but 
sometimes cooperate with each other when they need it.
There is a strong relationship among students attending the 
SAC. They help each other especially during exam weeks.
They may either work individually or in groups or pairs.
They like to get ideas from their friends about what to 
study. They also have the opportunity of working with the 
teacher individually, or the teacher may join the students 
while they are working in a group.
Students* notice board fST-NB) fl5). The student* 
notice boards play an important role in SAC as a 
communication device. They are used for many purposes. All 
announcements and illustrations are in English except ILCSP 
which is in Turkish because it is addressed to students at 
all levels at the beginning of the semester. On these
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notice boards, ISC samples are illustrated in detail for the 
students use. They can also find a sample form of ILCSP and 
a consultation timetable to meet teachers, a pamphlet form 
for siunmer school abroad, and a grammar guide test sample.
The grammar guide test sample is to diagnise students' 
grammar problems. Moreover, the grammar guide test sample 
includes references for each grammar items which inform the 
students where they can find material to study these items. 
Thus, students can locate and use the worksheets and books 
related to their own grammar problems.
Students* attendance fST-ATT) fl6). Because of two 
attendance shifts at BUSEL: A-shift (morning), and B-shifts 
(afternoon), students have the opportunity to attend the SAC 
without any restrictions. In addition, the location of the 
SAC among the classrooms, creates practicality for students' 
coming and going during breaks to play on the computer, 
glance at magazines, or borrow something and then leave. 
Furthermore, it is the students' choice to come and stay 
there as long as they want until the room is closed. The 
regularly attending students like to stay longer, 
approximately 3 hours per day.
Students* wishes (ST-WIS) (17). The majority of the 
students want to use the SAC in the evenings and weekends as 
well. Students who stay in the dormitories prefer the SAC 
in order to get avoid the noisy atmosphere of the
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dormitories. They find the SAC quite effective as it is 
neither too quiet nor too noisy. In response to the 
students' requests, the center is open in some eveninqs and 
at weekends especially during exam periods.
Another request from students is for more variety in 
the exam practice section and for photocopies of worksheets 
they need for further use. In fact, they want a "loan" 
system to be developed so that they may have the opportunity 
to borrow materials from all sections for overnight. The 
SAC hopes to be able to meet these needs next year.
Students* awareness fST-AWA) fl8). The SAC staff make 
great effort in order to increase students' awareness. They 
publicize the SAC open hours, competition activities, ISC 
samples, and exam practice types in a very attractive way by 
advertisements and notices on notice boards, doors, walls 
inside the SAC and outside the SAC for example, in the 
corridors and at the entrance to the school the SAC. Not 
only written but also verbal announcements are made by the 
SAC teachers in the entry during peak hours of the school to 
appeal to all types of students, especially to those do not 
like reading announcements.
In spite of these efforts, some students are so unaware 
of them that some of them claim they have never seen or 
heard these. Furthermore, some students who are aware of 
the SAC are totally ignorant about ILCSP in the SAC.
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However, there are some students who really do care 
everything about SAC and are sensitive to the things going 
on around them.
Materials in Self-Access Center
Authejiticitv in materials (MAT-AUT^ (19). In language 
learning situations, authenticity plays an important role. 
Thus, this SAC is organized as an authentic place as much as 
possible. The materials such as books, magazines, 
brochures, and pictures available for students' use are all 
authentic. Most of the signs such as instructions, 
warnings, and announcements posted on the walls and notice 
boards are all in English. This authenticity may attract 
the students' attention and help them develop their 
language. That is, this authentic atmosphere may prompt 
their interest in English and facilitate their language 
learning.
Variety of materials (MAT-VAR) (20). The variety of 
materials used by students at the SAC are designed to 
develop reading, writing, and listening skills, and aim to 
appeal to foundation, beginner, intermediate, upper- 
intermediate, and pre-faculty levels. Most types of 
materials are not appropriate for pre-faculty students 
except for the exam practice materials. These students have 
to use the main library to do their library academic 
research projects.
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Besides these materials, this SAC is equipped with high 
technology equipment. There is a computer, videos, tape 
recorders, and a hi-fi. Students with different learning 
styles may benefit from having materials presented on these 
different media. Moreover, the vocabulary with definitions 
or associations illustrated on the walls may be accepted as 
one variety of materials despite the fact that they appeal 
to only intermediate and upper-intermediate levels of the 
students. However, because the materials are prepared or 
selected in accordance with the class syllabi, students have 
no difficulty in working on them.
video materials fMAT-VID) (21). The SAC videos are 
useful for students learning English. The films with 
original sound track have real content and idiomatic 
language which is hard to find in students' daily lives in 
Turkey. Students may take a break both to entertain 
themselves and learn English at the same time.
However, the films are not graded; thus, it is 
difficult to know if the student is watching a video for the 
action with little or no attention to the language or not. 
Unfortunately, there is no follow-up activity or worksheet 
for student's self-assessment after watching films. Besides 
this, playing the video in the room, although it is not 
noisy, may distract the other students from their work.
Despite these negative points, videos offer variety and
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make a contribution to general relaxed atmosphere of the 
room. The videos offer authentic language and attract 
students to the SAC.
Listening materials fMAT-LIS) (22). The students who 
do not want to go to the Listening Laboratory or cannot 
because the laboratory is in class use, may try the 
listening materials available the SAC for students use. The 
listening section provides another opportunity for students 
to do listening practice. Even though the lack of a 
speaking microphone system in SAC does not give opportunity 
to students for pronunciation work, the listening section 
gives the opportunity to students to practice and develop 
their listening skills.
Magazine materials (MAT-MAG) (23). The magazines, 
journals, and newspapers available in the SAC are different 
in type of content and language style so that students who 
wish to relax for a while may find interesting material to 
glance at or read through. The language content of 
magazines seems to be useful in that they contain ungraded, 
authentic language.
Although the picture content and language of the 
magazines are accepted as realia, they contain much 
stylistic language which may mislead students as it is 
difficult for new learners to distinguish grammatical or 
ungrammatical forms.
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From the point of view of authenticity and students' 
familiarity to all sorts of English, it is a good idea to 
keep those magazines in the SAC.
Reading materials (MAT-REA) (24). There are two kinds 
of reading materials: worksheets and books. The worksheets 
contain exercises to improve students' reading skills and 
they are arranged according to different levels on the 
shelves. The activities in reading worksheets are designed 
with the students' interest and level of English in mind. 
Because the instructions on these worksheets are clear and 
understandable, students do not need help to do them. 
Moreover, the keys to the activities are attached to the 
worksheets; hence, students can do their own self- 
assessment.
The reading books at different level are mostly used 
for ISCs for summarizing, or students read them in their 
leisure time to improve their English.
Programs on the computer fMAT-COM) (25). The computer 
in the SAC has a variety of programs. In fact, it has been 
loaded with the same programs in the CALL laboratory. When 
the CALL laboratory is not available for students, for 
example, when it is in class use, students working at the 
SAC may try and improve their English.
The computer may provide an the opportunity for the 
students to practice their English language by means of
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instructive games like hangman; reading texts with gap 
filling (missing words or parts) activities; and problem­
solving activities such mystery games (solve puzzles from 
clues) in the SAC to improve their English. All these 
activities provide self-assessment.
It is fun for students to work either individually or 
in pairs. These activities are competitive and beneficial. 
Working on the computer may be more interesting to students 
than working on paper.
Writing materials (MAT-WRT^ f26). In the writing 
materials section, students can find different sorts of 
activities according to their interests and levels as they 
can in the reading section. The activities are specially 
chosen to improve students' writing skill and to make 
students more creative and productive. The instructions are 
clear and comprehensible. In contrast to the reading and 
computer materials, students cannot do self-assessment in 
the writing section: however, teachers in SAC give academic 
assistance so that, whenever students want to, they may 
cooperate with one of these teachers and get feed-back for 
their writings both in written and verbal form.
Exam practice materials fMAT-EP) (27). In this 
section, students can find samples of previous examinations 
given by the institution and have a clear idea about the 
exam types. In addition to this, there are some external
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exam samples such as the Test of English as a Foreign 
Language (TOEFL).
This section reduces the students' anxiety and helps 
them clarify the (questions they may have about the style and 
the content of the exams. Particularly, if students dare 
not ask their teachers about exams, they may get a clear 
picture of them from the SAC.
Grammar materials fMAT-G) (28). The grammar section in 
the SAC aims to enrich students' grammar knowledge, which is 
the base of language. Each level is coded in a different 
color, and there is a variety of material which give the 
opportunity to students to practice as much as they need.
Vocabulary practice materials (MAT-VOC)_(29). The
vocabulary section is designed for all levels of students. 
However, the students attending SAC need vocabulary section 
especially in the intermediate and upper-intermediate level.
Dictionaries as materials (MAT-DIC) (3Q). Students 
have the chance to look up unknown words in the SAC 
dictionaries available for students' use on each table.
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CHAPTER 5 SUMMARY AND CONCLUSIONS 
Summary of the Study
This ethnographic case study was done at the Bilkent 
University School of English Language (BUSEL) Self-Access 
Center (SAC). It gave a rich and in-depth description of 
the culture of the SAC by describing the routine daily lives 
of insiders, namely students attending SAC and the staff 
running the SAC^ in terms of how it is used; that is to say, 
it has described how the SAC at BUSEL operates in an EFL 
context.
The data was collected over a two-month span by means 
of fieldnotes taken during 27 observations of the SAC, 
interviews of 14 students attending SAC and one of the 
coordinators running the SAC, and analysis of documents 
available, such as Independent Learning Center Study Plan 
(ILCSP) and other materials, such as reading, writing, and 
video materials.
The data from observations, interview transcripts and 
documents were reviewed and emerging themes coded. This was 
followed by triangulation of the three data sources in order 
to increase the reliability of the data.
This chapter will present the findings and 
recommendations, limitations of the study, implications for 
further research, and conclusions.
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Findings and Recommendations 
The following are the general findings about the SAC at 
BUSEL which will help to provide a description of the 
culture of this SAC. These findings are organized and 
presented topically. This kind of thematic organization of 
text in writing ethnography is one method of presenting 
ethnographic accounts (Hammersley and Atkinson, 1992). The 
topics therefore are accessibility, atmosphere, purposes, 
activities, popular materials, self-assessment, materials, 
academic assistance at the self-access center, 
administrative assistance, learner preparation, and 
students' expectations.
Accessibility
The A-shift (morning) and B-shift (afternoon) at BUSEL 
give an opportunity to all students to attend the SAC 
regularly. The students can even pay a short visit during 
breaks because the SAC at BUSEL is situated in the 
preparatory building. It is even open some evenings and 
weekends.
The SAC'S open hours may be extended by having it open 
every evening for at least a few hours on Saturdays and 
Sundays on an experimental basis to see how much students 
will use it.
Atmosphere
The relaxing decoration with comfortable furniture and 
authentic materials such as recent videos and magazines, and 
vocabulary samples illustrated with pictures posted on the 
walls, along with flowers and music in the room create an 
inviting atmosphere that creates a low anxiety atmosphere 
for students' learning. This encourages students who come 
to the SAC to stay there longer either to use various 
materials offered by the SAC or to use their own materials. 
It can thus be argued that this room has a very pleasent 
atmosphere and is a good example for any institution setting 
up their own SAC.
Purposes
The students attending the SAC use it for various 
purposes. They do their homework, prepare Independent Study 
Component (ISC) assignments, read books, use materials 
related to listening, writing, grammar, vocabulary, and exam 
practice, watch videos, work on the computer, glance at 
materials to relax, or meet their friends. Clearly, this is 
a "multi-purpose” room in which many student needs at the 
same time. This would be a good model for other SACs. 
Activities
The teachers running the SAC at BUSEL try hard to 
introduce the SAC to the students. They organize various 
competitive activities which may attract the students'
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attention. The initial aim of organizing such activities is 
to introduce the SAC to the students. Thus, if students are 
interested in the activities, they may come to the SAC and 
learn what and where it is. While the contents of 
competitive activities are related to English language 
learning, such as matching a question about what self-access 
is and its answer, some of the competitive activities are 
not related to English-language learning but aim to 
introduce the teachers and staff working at the SAC to the 
students. This may make students familiar with the SAC and 
help to reduce their timidity.
The SAC at BUSEL thus seems rich in the variety of 
materials in different skills and appeals to various 
students with different learning styles. However, students 
have no chance to improve their speaking skills except by 
talking to the native teacher at the SAC. To set up a 
speaking club may be helpful for the students who want to 
practice speaking.
PQPUlflr
The video and exam practice sections appear to be the 
most popular materials among the students. Although the 
teachers are aware of students' video "addiction", they say 
it is a means of making students get acquainted with and 
accustomed to attending the SAC. It would be better if 
students can assess themselves during or after watching the
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video. The follow-up activities may provide this 
opportunity to the students, hence, they may learn while 
they are having fun.
The number of students attending the SAC increases 
during exam week. The students can find different sorts of 
exam practice materials, not only materials related to their 
faculty achievement and proficiency but also standard exam 
samples like the TOEFL. Although there are some students 
who come only for exam practices, nevertheless the SAC is 
meeting this need.
In fact, if the SAC aim is to assist the students, 
these practice exams types may be increased.
Self-Assessment
Self-assessment is very important for students in 
language learning. They have many chances to assess 
themselves, for example, in the CALL activities and in other 
materials with answer keys provided. However, they do not 
have a chance to self-assess while or after watching videos. 
It is difficult to understand if the student is watching the 
film just for the action or the language. Some self- 
assessment seems advisable because video is the most-used 
section in this SAC and the idiomatic language of films are 
an authentic and useful way of helping students in their 
language learning.
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Materials
In general, there Is a large amount and variety of 
materials in the SAC. However, more types of reading and 
writing activities for all levels would be useful.
According to my observation and interview findings, only one 
of the two teachers running the SAC is responsible for the 
material. One teacher may not have enough time to update 
and increase the amount of materials. It may be more 
practical and timesaving if the responsibility for material 
production is given to a team gathered from EFL classroom 
teachers in the institution as supported by Sheerin (1989).
Also, there does not appear to be any system for 
evaluating the materials in use. It might be very useful to 
involve students in evaluation of the materials.
For example, students' evaluations may be obtained by 
attaching an evaluation paper to each worksheet. The 
evaluation paper can include a few open-ended questions so 
that students could express their comments in a few words or 
sentences.
Academic Assistance at the Self-Access Center
Both the English and Turkish native teachers working at 
the SAC are EFL professionals, which is important as they 
are able to guide students on what and how to study. The 
students attending the SAC want a teacher available in the 
SAC to help them, and they want teachers to walk around and
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ask them if they need help. For some students it is very 
important to be able to speak to an either English-speaking 
or an Turkish-speaking teacher. In fact, they have a chance 
to make this choice in this SAC.
There is also have a consultation table where students 
can have a one-to-one tutorial with the SAC teachers whom 
they want to work with. When students want to, they can 
work individually, in pairs, or in groups. However, they 
can immediately consult the teachers working in the center.
In order to ease the work of the SAC teachers and give 
students more individual attention, team work may be 
encouraged by including classroom teachers at the 
consultation table for tutorial work with students (Sheerin, 
1989) .
The teachers working in the center help students not 
only with their homework and general language problems but 
also correct and give feedback on their Independent Study 
Component (ISC) assignments, which are given to students in 
the Independent Study Hour (ISH) in the class. The ISC 
project work is related to graded classroom presentations.
This kind of support is in line with Dickinson's (1993) 
argument. As Dickinson (1993) asserts what happens in a SAC 
should relate to what happens in the classroom. This type 
of support seems beneficial and should therefore be 
maintained in this SAC.
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Administrative Assistance
In addition to the EFL teachers running the SAC, an 
English-speaking administrative assistant helps students 
with the urgent things during teachers' absences. This 
administrative assistant works full-time and tries to answer 
all questions. She is very helpful to students, however, 
she is not a trained EFL teacher and should not be expected 
to answer students' academic questions.
Having EFL experienced teachers available full-time in 
the SAC or having regular teachers managing the SAC on a 
rotary system may be a solution for this situation.
e^arner Pr?par^ tiP.P
Students who are purely self-directed may know how to 
achieve successsful language learning. It may be sufficient 
to these students introduce to the SAC. But the students 
who are confused or depressed about what and how to study, 
may need more preparation. In such cases teachers at the 
SAC help students to fill in the Independent Learning Center 
Study Plan (ILCSP) in which students indicate what areas 
they feel they need to work in and make their study plan 
accordingly. This help may encourage students to fulfill 
their responsibilities in language learning.
However, the form could be simplified both in terms of 
content and language so that students could fill it out by 
themselves and take less of the teachers time.
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Also, the introduction of a SAC may be done early in 
the semester in various ways like organizing an orientation 
week, posting advertisements around, delivering students' 
pamphlets, announcements in the classrooms with the help of 
the course teachers, and organization of competitive 
activities. The short video tapes can be prepared about the 
present SAC and students working in and it may be played in 
each class before starting the video class.
Not only staff working in SAC but also general staff 
who are teaching in classes may be trained as well. Because 
the SAC is a component of a classroom, as Dickinson (1993) 
says students' training should start in the classroom. 
Students' Expectations
In order to facilitate students' learning, teachers at 
the SAC give a questionnaire at the beginning of the 
semester to students and take into account the comments and 
wishes for further progress in the SAC. For example, the 
amount of the materials at the SAC was increased and opening 
hours were extended to twice a week in the evenings and on 
weekends, especially during exam periods in the last 
semester.
The students want the SAC to be a place where they can 
feel relaxed. They like eating and drinking, and listening 
to music when they are at the SAC. For the smokers, the 
teachers have already provided some benches outside the SAC.
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In addition to the questionnaires given to users from time 
to time, a suggestion box could be kept in the room at all 
times.
Limitations of the Study
One limitation was related to the taping of interviews. 
I had intended to tape all my interviews; however, the 
setting was not generally conducive because the students and 
I had to talk loudly to obtain a clear recording.
Also, because Bilkent University is a private English- 
medium university, the socio-economic level of the 
university is high. Therefore, it may not be representative 
the other English-medium universities in Turkey.
Implications for Further Research
This study may provide a base for future researchers 
who wish to investigate the learning strategies of students 
who are attending a SAC so that the materials at that SAC 
may be developed accordingly.
Students' awareness of a SAC may be explored as well 
through questionnaires and interviews. How students may be 
best prepared to use the SAC to its best potential may be 
investigated by introducing training for new users and 
evaluating the effects for effectiveness.
Because no previous ethnographic study has looked at 
how Turkish students use a SAC, looking at how students use 
SAC reveals a lot about their attitudes in general to
64
language learning. This may be of use to people looking at 
such issues in areas unrelated to a SAC as well, such as a 
language library or language laboratory.
Conclusions
This ethnographic study is not an evaluative one, 
however, it has supplied a rich and thick description of the 
SAC and its* users perspectives and practices. The 
researcher has summarized her findings and made some 
recommendations.
In conclusion, it can be said that the positive points 
far outweigh any negative points at the SAC. The most 
salient positive aspects are the friendly atmosphere, 
encouragement and support from the teachers and 
administrative assistant, a variety of learning materials, 
and technological support and easy access. Also the staff 
at the SAC endeavors to meet students' expressed needs as 
much as possible.
Because this study is ethnographic, it looked at how a 
university SAC is organized and used in a Turkish content. 
Anyone who may wish to use this study as a reference point 
whilst setting up a SAC of their own, may draw their own 
conclusions.
As mentioned in Chapter 2, approaches to language 
learning on the part of individual students are not only 
dependent on the psychology of the individual, but also upon
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the attitudes and behavioral characteristics that are 
dominant in the students' culture. For this reason, it is 
important when trying to set up a SAC for Turkish students 
to consider how Turkish students use a SAC as opposed to 
students from other counties.
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APPENDIX A 
CONSENT FORM
I am a student in MA TEFL program at Bilkent. I would 
like to have assistance in preparing my thesis. I want you to 
be as accurate as possible since the success of the study 
depends upon it.
Your answers will be kept confidential and your names 
will not be mentioned throughout the study.
Thank you for your help!
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Funda H. Bolat 
MA TEFL
Bilkent University
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izin formu
Bilkent üniversitesi MA TEFL bölümünde öğrenciyim. 
Hazirlayacagim tez için sizlerin yardimlariniza ihtiyacim 
vardir. Yapacagim calismanin amacina ulaşabilmesi için 
vereceğiniz yanitlarda dürüst olmanizi rica ediyorum.
Yanitlariniz gizli tutulacak, isimleriniz hic bir raporda 
yer almayacaktir.
Bu calismada yer aldiginiz ve değerli zamaninizi 
ayirdiginiz için teşekkür ederim.
Funda H. Bolat 
MA TEFL Programi 
Bilkent üniversitesi
APPENDIX B
LAYOUT OF THE SELF-ACCESS CENTER
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isa rgsssi
COM: computer for students; VID: video screen; MAG: magazine 
shelves; LIS: listening tape recorders; VOC: vocabulary 
materials; DIC: dictionary shelf; WRT: writing materials; EP: 
exam practice materials; GRA: grammar materials; REA: reading 
materials; 1: round table and chairs; 2: study table and 
chairs; 3: comfortable armchairs; 4: small coffee table.
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APPENDIX C
FIELDNOTES NUMBERS and DATES
FIELDNOTES NUMBER OBSERVATION DATE page
FN#1 13.03.1995 74
FN#2 15.03.1995 78
FN#3 20.03.1995 81
FN#4 21.03.1995 84
FN#5 22.03.1995 86
FN#6 27.03.1995 89
FN#7 28.03.1995 92
FN#8 30.03.1995 93
FN#9 30.03.1995 96
FN#10 31.03.1995 97
FN#11 31.03.1995 98
FN#12 03.04.1995 102
FN#13 11.04.1995 104
FN#14 11.04.1995 107
FN#15 12.04.1995 108
FN#16 12.04.1995 110
FN#17 13.04.1995 111
FN#18 14.04.1995 113
FN#19 17.04.1995 117
FN#20 19.04.1995 119
FN#21 21.04.1995 122
FN#22 24.04.1995 124
FN#23 25.04.1995 127
FN#24 26.04.1995 129
FN#25 28.04.1995 131
FN#26 28.04.1995 133
FN#27 27.06.1994 135
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APPENDIX D
ABBREVIATION LIST FOR FIELDNOTES AND FIELDNOTES
Cl Researcher's Comment
C2 Intercoder's Comment
E Self-Access Center Administrative Assistant
F Video Film Numbers
GT Guest Teacher
H Self-Access center English Coordinator
ISC Independent Study Component
ISH Independent Study Hour
ILCSP Independent Learning Center Study Plan
S Student
T Competition Team of Students
Z : Self-Access Center Turkish Coordinator
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TIME FIELD NOTES # 01/1 OBSERVERS COMMENTS
15:00
SI
15:03
S2
15:06
S3
15:09
S4
There are 8 students (Ss) now; 
six male(M), two female (F). Two 
Male Students (MSs) arrive. One 
Female student (FS) arrives. One 
male student (MS) is getting 
ready to move. He has a very 
thoughtful face. He has gone. 
The other four MSs are still 
studying. MS2 is going out but 
he leaves all his things in the 
room. He has got many books and 
dictionaries. Three FSs arrive. 
FSl would like to watch video - 
asks help from E. They together, 
fix the headphones and FSl sits 
in front of video. She has got 
long dark braided hair and is 
wearing glasses. There is dark blue and red checked sleeveless 
blouse and dark blue pullover in 
on her. MS2 comes in, he looks 
more relaxed.
There is still movement in the 
room because of the new comers. 
FS2 who has got short dark hair, 
is wearing a dark blue sweater 
and blue-jeans. She is looking 
at the notice boards on the 
walls. FS2 is still moving 
around the room. She comes near 
me because I am sitting in the 
journal section. There are 
journals and women's magazines 
such as Cosmopolitan, Vogue, 
Marie Claire, etc.
FS3 is doing listening work 
wearing headphones and adjusting 
the volume of the tape recorder. 
She has got some materials in 
front of her (to see I stand 
up). One MS leaves. He signs the 
attendance log before leaving.
He is wearing casual clothes and 
carrying a back-pack. He says 
bye to his friend, waving his 
hand.
FS2 is still wandering around in 
the room. Finally, she reaches 
the vocabulary materials. FS4&5 
sit together at a table. MS4
Cl: Ss are used to 
SAR according to 
their behavior 
here.
C1&2: natural 
(dressing) active 
place, cozy.
Cl: Self-access 
room was not only 
for lessons but 
also for actual 
life.
C2: Not all 
matetials in SAR 
are selected 
carefully for 
language content 
and difficulty.
Cl: no formality, 
natural, have 
responsibility 
because they sign 
the attendance 
log.
C2: Doesn't want 
to disturb friend 
(serious 
attitude).
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TIME FIELD NOTES # 01/2 OBSERVERS COMMENTS
15:12
S5
15:15
S6
15:18
S7
15:21
S8
15:24
S9
has got long blond curly hair, 
colorful eyes and a green 
pullover. Sometimes she is 
glancing at me (maybe wondering 
what I am doing). FS5 is wearing 
glasses and has got long dark 
hair tied up with a brown ribbon 
on her head. She is wearing a 
black pullover and beige jeans. 
She is just looking around and 
trying to talk to her friend. FS4 
stops staring at me.
MS3 and MS4 sit opposite each 
other at a table. MS3 is dark and 
wearing a light green sweater and 
beige shirt. He combs his hair in 
the middle. MS3 and MS4 are 
having a chat for a while.
FS6 comes in. She is wearing a 
green overcoat. She takes off her raincoat and comes very close to 
me. She leaves her bag and books 
on the table and starts to look 
at the magazines. E. comes and 
wants her to sign the log.
Two workers in uniforms come in 
with a ladder. They are trying to 
be quiet. They change the bulbs. 
While one of them is busy, the 
other one is looking around.
The Ss do not pay attention to 
the workers. There are around 
sixteen Ss now. FS6 chooses a 
magazine and reads it. The others 
are all studying. There is the 
sound of music. I do not know 
where it is coming from. Music 
stops.
FS7 comes in with a coke. She 
takes her seat silently. She is 
very pleased and taking sips from 
her coke from time to time while 
she is studying.
Cl: active place, 
movement is 
possible.
Cl: relaxing place
C2: atmos: studs 
can relax.
Cl: Ss may forget or may not pay 
attention signing 
the log. She 
reminds tto sign 
the log politely.
Cl: adm. care the 
room about 
facilities for Ss 
use.
C2; 16Ss can work 
without disturbing 
each other.This 
means: room is big 
and most Ss are 
serious about 
working.
Cl: eating, 
drinking is free. 
It doesn't seem to 
distract them from 
work.
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TIME FIELD NOTES # 01/3 OBSERVERS COMMENTS
15:27
SIO
15:30
Sll
15:33
S12
15:36
S13
15:39
S14
The two repairmen are still going 
around. They are very close to 
me. There are some broken bulbs 
to be replaced. (E. comes and 
asks me how it is going. I 
replied that it is going fine.
She wonders how often I am going 
to visit them. 'Once or twice', I 
say. Then, she explains why the 
repairmen are around.). The 
repairmen go.
FS3 takes off her headphones. She 
is packing her things. Now, she 
is in front of the vocabulary 
section. FS4 is moving towards 
the grammar section. Two MSs are 
about to go. One of them tries to 
talk to FS4 but she does not look 
interested in him. The two boys 
sign the log and go.
FS6 walks towards the log and 
leaves after signing it. MS5 is 
wearing a red and blue checked 
shirt. I can only see his back.
He has been working hard from the 
beginning. MS3 leaves. MS4 is 
still working. The repairmen come 
in to the room. They try to 
change the bulbs.
Now, there are twelve Ss. One FS 
comes in to the room. She goes 
straight to FS7, and asks her 
what she is doing. She explains 
but I cannot hear them well: 
although they are very close to 
me they are murmuring. They start 
to look through the books in 
front of them.
It is quiet. The Ss are busy with 
their own work. The music starts 
again. FS4 and FS5 are having a 
chat. They are giggling. They are 
sitting next to each other and 
facing the same place - the 
video, and tape-recorder section.
Cl: necessary 
maintenance to 
give good service.
Cl: different 
variety of 
materials, easy to 
change materials 
without any 
formalities.
Cl: SAR is tried 
to be kept neat 
and in service for 
Ss.
Cl: It is a place 
to meet friends. 
C2: When they give 
some break they 
can have a chat 
for a while 
C1&2: Friendly 
atmosphere, 
intimacy.
Cl: It is agood 
place both to 
relax and study. 
C2: relaxing 
setting.
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15:42
15:45
15:48
No movement except repairmen. One 
is working and the other one is 
staring around. MS6 comes in to 
the room. He is dark and wearing 
glasses. He has a purple raincoat 
on him. He signs the log. He goes 
straight to his friend and they 
have a chat for a while. MS6 is 
looking at his friends books and 
materials. He puts his arm on his 
friends shoulder and leans on him 
a little bit. He is looking 
around. Suddenly, he moves and 
goes to see MS5. Now, he puts his 
hand on his shoulder and leans 
towards him. I can see them from 
their back. He goes to 'Exam 
Practice' shelves and sits 
opposite MS6. He starts working.
D. goes to help FSl. She has been 
watching a video since three 
o'clock. FS7's friend leaves. MS6 
is wandering around. He goes to 
see FSl. He stops her. They are 
both smiling. MS6 goes to see 
other shelves. He comes and sits 
D. comes and talks to him.
Ss are all studying. It is quiet. 
The room is full of materials and 
equipments. There is no empty 
space either in the room nor on 
the walls. There is very quiet 
peaceful music.
78
TIME FIELDNOTES # 02/1 OBSERVERS COMMENTS
15:00
SI
15:03
S2
15:06
S3
15:09
S4
15:12
S5
15:15
S6
15:18
S7
There are 22 Ss. It is quiet. A 
peaceful, relaxing atmosphere. 
The music is on. There are nice 
flowers on the shelves.
3MSs are watching the video, the 
sound is a little bit loud. They 
do not have their headphones on.
A blonde FS (FSl) sits opposite 
me. It is a round table and one 
of the most cozy corners. She is 
cutting out some pictures. She 
has a great file and some brides' 
pictures are in her hand. The 
heading on her work file is :
•The title of the clothes.'
She asks for selotape from me. 
Unfortunately I do not have any. 
I advise her to ask H. She says 
she has got a lot of things from 
her today and does not want to 
disturb her again.
In front of me there is a corner 
of four comfortable chairs and a 
small table in the middle. It is 
by the window 2MSs are sitting 
and they have got The Independent 
Learning Centre Study Plan 
(ILCSP) in front of them on the 
desk. H. sits and asks MSI to 
fill it in One student comes and 
asks H. for help.
FSl is still around. She has her 
coat on her as if she is leaving 
soon. She takes one book from the 
Reading Section to H. at the 
reception desk. They are 
discussing it.
MSI and MS2 who are sitting at 
the corner look inexperienced.
MSI leaves. MS2 has green eyes 
and he is wearing a black 
pullover. He looks worried and he 
is playing with his fingers. He 
is looking around at the same 
time H. comes
C2: Ss working 
quietly. These 
people are 
serious.
C2: settin of SAC 
is home-like.
C2: Ss do't just 
do tasks & 
research in SAC, 
but also quite big 
tasks.
Cl: Ss get every 
type of help from 
SAC staff.
Cl; SAC is home­
like, relaxing, 
cozy.
C2: Ss get some 
advice about the 
books and 
materials from H.
C2: MS2 needs help 
for ILCSP.
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TIME FIELDNOTES # 02/2 OBSERVERS COMMENTS
S8
15:21
S9
15:24
SIO
15:27
Sll
and asks what tasks he finds 
difficult. MS2 replies speaking 
and listening. H. asks if he 
would say his speaking was very 
bad. MS2 says it is average. H. 
says okey! all right, and asks 
about his listening? MS2 says 
•easy'.
MS3 is wearing a bordeaux 
pullover and has got curly hair 
and green eyes. He looks at ine 
and then comes near me. He asks 
if I am a teacher. I just smile. 
He wants me to correct his 
underlined errors in his essay. I 
want to learn who underlined 
them. He says H. I just point out 
one of them and then tell him it 
would be better if he tries to do 
it himself. He thanks me and 
goes.
2FSs come and sit near me. FSl's 
head is covered and she is 
wearing a pink blouse, and a 
white & dark blue skirt. She 
takes out some green sheets from 
her fpulder. FS2 has got dark 
hair and she is wearing a purple 
blouse. She start reading her 
book. Sometimes they are giggling 
about something and then start 
working again.
H. is still interviewing MS2. She 
is very calm and she replies the 
questions of the other students 
from time to time. The MS3 takes 
one tape but from his face it is 
easy to understand that he is not 
happy. H. asks him if it is 
difficult. MS3 replies, 'No'. H. 
asks if he could not understand 
it. MS3 says 'No'. H. goes and 
changes his tape and gives him 
some information about it.
C2: H. is 
diagnosing MS2's 
problem but not 
very precisely.
Cl: H. is acting 
like classroom 
teacher.
C2: Sometimes, Ss 
are not working 
seriously.
C1&2: H. is making 
decisions for MS2. 
She has decided 
she knows what the 
problem is with 
the first tape.
But maybe she 
misunderstands why 
B3 wasn't happy 
with it.
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15:30
S12
15:33
S13
15:36
S14
15:39
S15
15:42
S16
15:45
S17
MS2 is still frowning. He does 
not look happy. He is worried. H. 
comes back. MS4 brings one 
commposition to H. to be 
corrected. H. does it for him.
Z. is helping one of the student 
in choosing the material. She 
speaks in Turkish. Maybe the 
student wants it. There are some 
familiar faces. It seems that 
everytime I come here I can find 
them studying.
The music is on. The covered girl 
is beating the table slowly. She 
is happy with the music. The 
other one is concentrating on her 
work. Her friend asks a question 
to her. She says 'pardon, pardon, 
I sometimes mix what I know, if 
you think about a lot of things 
at once it is the result'. She 
consoles her friend and says 
•okey, no problem'.
Ss are all looking tired but they 
keep on working. The MSs are 
still watching video. One boy is 
going around and talking to his 
friends.
Z. is at the table. One of her 
friends comes and they have a 
chat for a while. Two other 
students go and join them for a 
while.
H. wants MS4 to go and check his 
paragraph again. After correcting 
some points, she turns back to 
the other MS2 and continues 
filling in the form.
Cl: The indep 
study plan must be 
confusing for him.
C2: Z. is Turkish 
and Ss may feel 
more comfortable 
to speak their own 
language.
Cl: Ss ask each 
other about their 
grammar problems. 
C2: Good 
cooperation.
Cl: SAC is a 
challenging place 
for Ss.
C2: Taking 
advantage of 
another S's move, 
to have a break.
Cl: Serious Ss are 
working hard. H. 
is patient and 
mild.
C2: Ss are eager 
to learn.
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TIME FIELDNOTES # 03/1 OBSERVERS COMMENTS
15:00
SI
15:03
S2
15:06
S3
15:09
S4
15:12
S5
15:15
S6
15:18
S7
There are 17 Ss in the room. 
lOFSs and 7MSs. 2Mss are watching 
the video. Some of them are 
around the table studying. Some 
of them are looking for some 
materials.
IMS (MSI) comes in and gets some 
magazines and sits in front of me 
but he turns his back to me. He 
is looking through magazines and 
putting them back on the shelves. 
(He is looking for something).
H.& E.& Z. are busy with Ss. H. 
is correcting ones* essay. E. is 
dealing with the tape recorders 
and videos. Z. is trying to help 
them with certain materials.
Some faces are familiar to me. 
The tables are full of books and 
dictionaries. The Ss are 
concentrating on their work. The 
video is a little bit loud (not 
too much). You can hear the 
noise. It does not disturb them. 
There are 5Ss watching the video 
now. Now 6Ss are watching the 
video.
Today is Monday. It is still 
crowded. MSI who is sitting next 
to me is certainly looking for 
something specific in the 
magazines. He is quick to scan 
the content of the magazines.
There are 19Ss in the room now. 
E. is now sitting at one table 
facing 2MSs. She is busy with 
putting the books in order. MSs 
2&3 ask questions to her. She 
gives an answer and confirms by 
nodding her head at the same 
time. Now MSs2&3 are going out 
with the books in their hands.
One nice FS (FSl) comes to the 
table where I am sitting. There 
are her books on the table and 
her coat on the chair. She gets 
some tapes_____________________ J
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TIME FIELDNOTES # 03/2 OBSERVERS COMMENTS
S8
and walks towards the tape 
recorder section (listening 
section). She does not want any 
help. It seems she knows how to 
use the materials.
15:21
S9
It is very quiet despite the 
video’s sound and tape recorders 
sound. MSs are enjoying a video 
film. It is a popular movie. One 
of them is clapping quietly It 
seems they enjoy it.
15:24
SIO
It is still quiet. The cleaner 
comes and asks for the washing- 
up. There is a big pile of work 
in front of E. She is taking 
books out from grammar section 
and looking through them and 
listing (inventory).
15:27
Sll
2FMSs (FSs2St3) are reading a long 
composition or letter. They ^re 
reading and discussing. Sometimes 
they are giggling.
15:30
S12
MSI is still looking through the 
magazines. Magazines are in 
different sections according to 
their names, e.g. The Time, New 
Statesman & Society, New Scientist, Winds, Nature, Chess, 
The Australian, The Guardian.
15:33
S13
FSs2&3 are still reading the 
letter or the composition. E. is 
busy with the materials. The 
video watcher number is 
increasing. There are 7Ss now.
15:36
S14
MSs2&3 come with some photocopies 
and the book in their hands. One 
of them is using a stapler from 
the teachers' desk.
15:39
S15
FSl stops listening to the tape 
recorder. E. is getting the tape 
back. She comes and sits opposite 
me. Now she is looking at the 
magazines.
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15:42 FS4 is changing her materials.
She does not get help she knows
516 what she wants and where she can 
find it. MS4 is coming to her and 
he asks for permission to use the 
dictionary on her desk. She just 
nodds her head with a smiling 
face.
15:45 FS5 and MS5 are sitting on the 
same table. They show some text
517 to each other. They decide to go. 
They pick up all their books. FS5 
goes to watch the video. MS5 goes 
to take their overcoats and now 
they are both in front of the 
video and watching a popular 
film.
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TIME FIELDNOTES / 04/1 OBSERVERS COMMENTS
51
From
15:00
to
16:00
52
S3
S4
S6
S7
S8
Today, I want to go around in 
the SAC and look through the 
materials and ask questions 
about them to H. & E. I want to 
try the Computer myself.
E. is doing an 'inventory'of 
books and materials in SAC. I 
learn that materials are stolen 
more regulary than books.
I look through the 'Grammar 
Section'. The following are 
present:
a) Worksheets (copy) in the 
files on the small table.
b) The files are covered with 
plastic and in different 
folders.
c) List of the available files 
are on the small table.
d) A notice on the wall that 
says 'Do not write on any 
material. Thank you!'
e) One master copy of each file 
is kept just in case seperately 
at reception desk.
f) There are two copies of each 
books and all materials.
Ss can borrow; 
Worksheets 
Story Books 
Magazine 
Test materials
1 night 
1 week 
1 night
1 hour just for 
copying
Tape cassette - not available 
Video cassette - not available 
(N.B. Teachers can borrow video 
and tape cassettes for one 
hour).
Recordings are done in a 
Language Laboratory.
Video is not available for more 
than 4 Ss because headphones are 
not ready yet. For the moment 
there are about 25 films for 
mixed levels. They choose their 
own films according to their 
levels.
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S7
S8
S9
SIO
Sll
S12
One computer is given to SAC 
from the CALL LAB. It serves 
different levels such as: 
Foundation 1, Intermediate, 
Foundation 2, Upper- 
Intermediate, Foundation 3, Pre­faculty. Activities and reading 
texts are available. For 
example: Hang-man, Carmen, 
Detective Story.
H. says they prepare materials 
according to the syllabus of 
Bilkent University School of 
English (BUSEL).
'Grammar Section Materials' are 
listed in 'Main Categories'. For 
example: G.O - General,
G.2 - Quantifiers,
G.4 - Pronouns,
G.5 - Articles 
G.6 - Adj. Comp.
Relative Clauses, 
G.7 - Adverbs,
comparatives.
Although it seems that G.l and 
G.3 of materials are missing, 
they are not. H. says they are 
waiting for some books in order 
to prepare these sections.
Ss have to sign the log once.
By the door, above the 
attendance log, there is a 
notice in Turkish. It says: 'In 
order to be more helpful to you, 
please fill out this form 
(ILCSP). Below this notice, 
there is a 'Return Box' next to 
the attendance log for return 
books and materials.
H. says they have no certain 
intention to write this notice 
in Turkish. It is from the 
beginning of semester but it may 
be more useful for all levels 
of Ss anyhow.
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15:20
SI
15:23
S2
15:26
S3
15:29
S4
15:31
S5
15:34
S6
15:37
S7
There are 14 Ss. 1 in front of 
the computer, 2 in the magazine 
section, 2 are watching a video 
film and the rest are working at 
different tables. Dictionaries 
are on the desks. 'Learning 
centre is written on the 
dictionaries.
There is also 'Sizin Köseniz'
(Ss'Corner) section in SAC. Some 
examples of the forms are hanging 
on the notice board:
1. Independent Study Plan.
2. BUSEL-COPE 1994-1995-Handbook 
for International Use only.
3. Consultation time-tables.
This consultation time table is 
useful for students because Ss 
can know when to contact 
teachers, e.g. a.m.- materials 
preparation for teachers, p.m.-LC 
meeting/staff 
development/teaching/unit 
meeting.
In columns, you can find SAC 
teachers' names and Ss write 
their names on charts in order to 
meet teachers.
When Ss and teachers meet they do 
one-to-one studies or teachers 
help Ss to fill out their Study 
Plan Forms.
Besides 'Sizin Köseniz' section 
there is a board with some 
pamphlet shelves. These pamphlets 
are for some international 
schools.
In front of this board, there is 
a small table full of brochures 
and forms to book for summer 
schools. The prices in in 
pamphlets are high but on the 
forms they are low.
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15:40 E. is typing something in the 
computer. H. is sitting on the
S8 floor, recording some new books.
15:43 They renew the inventory twice a 
year because Ss steal some books
S9 or materials. Ss mostly steal 
books.
15:46 Learning Center Study Plan (LCSP) 
request on Ss notice board is
SIO both in Turkish and English for 
the Ss whose English is not good.
In fact, Turkish notices were 
prepared at the begining of the
Sll first semester in order to appeal 
to different levels of Ss.
15:49 The first SAC was small and difficult to move around in
S12 therefore they moved into this room. H. says Ss movement is 
important in the room.
15:52 H. says the attendance log is just for statistical knowledge
S13 and they do not force the Ss to 
sign it. ^
15:55 For statistical knowledge, Ss frequency of attendance and
S14 knowing peak hours of SAC is 
important.
15:58 The Ts look at Ss attentance and have right to give 5 points for
S15 class participation and 5 points 
for attitude.
16:01 LCSP is just for Ss and centers 
records. H. does not like to tell
S16 Ss to do this or not to do this. She thinks Independent learners 
should be aware of their 
responsibilities and they should 
know what and how to do it.
16:03 There are some types of exam
S17 samples in SAC. These are the
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TIME FIELDNOTES / 05/3 OBSERVERS COMMENTS
exams given to the Ss in the 
classroom, corrected by their
518 teachers and delivered back to 
the Ss back.
16:06 Proficiency tests are taken back 
from Ss but in the SAC there are
519 some samples for the Ss 
information.
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15:33
S2
15:36
S3
15:39
S4
15:42
S5
This week is 'Self-Access' week. 
Half an hour ago, a 'Spelling Bee 
competition was over. I missed 
it. 'Self-Access Week' is 
advertised everywhere. In & 
outside of the door, in the hall, 
on the notice board 
both in out of SAC.
Today, H. is word-processing. E. 
is well-dressed and trying to 
move the tables (they changed the 
decoration of the room). She asks 
help from me. (I'd love to!)
There are 12 Ss. in the room.
Some of them are studying, 
drinking or looking at the 
magazines. The postman comes. H. 
replies kindly. She speaks 
Turkish and replies to him in 
Turkish 'Teşekkürler, cok sagol'. 
Some Ss hear it and look at her 
with full of appreciation.
FSl is sitting close to me at the 
round table. She is trying to 
read her book. From time to time 
she is thinking and looking out 
of the window. The book is 'Kept 
in the dark' by Anthony Trollope. 
It is a World Classic. She is 
very thoughtful. At last she 
decides to read her book. At the 
same time she is playing with a 
pen in her hand and carying a 
very small dictionary in the 
other hand.
FSl looks up a word from the 
dictionary and writes down 
something on a piece of paper. 
There are some lines on the 
sheet. She is reading her book, 
thinking and glancing through her 
notes.
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15:45
S6
15:48
S7&8
15:51
S9
15:53
SIO
15:56
Sll
15:59
S12
16:03
S13
16:06
S14
There are some familiar faces 
(FS2 and MSI). There are 2MSs 
studying and drin)cing their 
drinks. One of them looks serious 
but the other is looking around.
MSI is walking towards H. (She is 
working in front of the 
computer.) and asks some 
questions She takes a piece of 
paper and a pen laid on a table 
and starts writing down what he 
is saying. Trying to analyse what 
he means and find a solution.
I see some notices about the 
Movie Room 222, 'FI' is on, which 
is very popular nowadays.
(The 'Relaxing with Film' notice 
is relaxing, too.) They are 
mostly cartoon, mystery, comedy: 
top films with English sound 
tracks.
The telephone rings and H. 
replies. She is talking loudly on 
the phone but nobody cares. One 
of my colleagues comes and she 
looks for some materials to use 
for some reason. She asks help 
from H. She helps. My friend 
talks to MSI.
FS2 is still taking some notes. 
Sometimes, she is closing her 
book and thinking, opening her 
book again and starting reading.
H. asks some statistical 
information from E. Another call 
for H.
My colleague comes and talk to me 
for a while. I ask her where she 
knows MSI from. She wanted to 
observe their classes but they 
did not accept it because they 
were not interested in her work 
and did not want to leave time J
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for her. They work individually 
and do not want to waste time by 
talking to other people.
16:09 Z. comes in and shows some books 
to MSI to have a copy of some
515 parts and study at home. She is
coming from a film show in Movie 
Room 222. (F2)
16:12 GTl & Z.& E. are together. MSI
516 asks some questions to them.
16:15 Some Ss are in front of the
computer there are 3 of them and
517 they are playing games like word 
competitions. (As I looked 
before).
15:18 I ask some information about the 
competition I missed. In 'Speling
518 Bee' competition, Ss are supposed 
to pronounce the words properly. 
If they cannot, they fail, or 
they are rewarded if they manage.
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51
From
15:00
52 
to
16:00
53
S4
S5
S6
S7
Today, I want to do more study on 
'Exam Practices' section.
It is on different skills; 
reading, writing, listening.
No 'speaking' documents but some 
activities on it such as 
'Spelling Bee'.
Exam practice materials are the 
samples of previous exam papers 
at different levels. Ss look 
through these samples and they 
test themselves if they want to.
They are not allowed to take them 
overnight but they can have a 
photocopy of it in one hour.
Ss are asking for these materials 
when it is close to their exam 
date. Consultation can be given 
by the teachers assisting at SAC.
Listening exam transcripts are 
not attached to the listening 
exam papers. They are for Ss just 
to have an idea about the exam 
types.
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14:00 Today is big day, 'Treasure Hunt 
Game' day. H. is in a hury, ISI greet her and inform about my 
being at SAC during the game. She 
says it will be real chaos this 
afternoon and wishes me luck!
14:03 Each group should visit Language 
Lab., SAC, and CALL Lab. to find
S2 the answers to the questions 
given by teachers in three 
different places. In order to win 
a prize, Ss should find all the 
answers (words) and make them 
into a sentence which is a 
question.
Four teachers are working hard 
and they are checking out some 
key numbers and cutting out the
papers.
14:12 Ss are coming in. 5Ss are workin 
at SAC it is a little bit noisy.
S3 They do not look they will stop their working. (Ss come in at 
once and they are discussing in
groups.
14:13 Z. is checking the list. They are 
waiting for some Ss in different
S4 teams. Two teachers come in. Then 
one more teacher comes in.
14:15 GT2 calls groups; 7, 8, 10, 11. 
Groups ask whom they are
S5 competing with.
14:18 GT2 says Group 10 will start at
S6 Language Lab. Another group at 
Learning Centre, the other group 
at CALL Lab.
14:21 The aim of this game is to make 
students familiar with these
S7 sections. One of the groups is 
starting.
14:24 Ss who are not competing, trying
S8 to study at the same time.
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14:27
S9
14:30
SIO
14:33
Sll
14:36
S12
14:39
S13
14:42
S14
14:45
S15
14:48
S16
14:51
S17
E. asks for some book list from 
Ss to supply for SAC.
14:54
S18
Ss are working together and 
sharing the books within the 
certain time.
Team 10 arrive at SAC. They are a 
group of five. GT2 gives their 
slips for SAC.
It is time to work at SAC. They 
are at a table-using a 
dictionary-they are happy-they 
have found the answer. They come 
to the T and ask whether it is 
true or not?
They are moving towards 
worksheets section of SAC. The 
third question is related to 'Ss 
noticeboard. The group is doing 
it with a smile on their faces 
now.
It is time to go to CALL Lab. for 
them now to complete the rest of 
the game.
There are 19 Ss now at SAC. GT4 
is waiting for the other teams. 
She answers the phone and says 
one team is going to the CALL 
Lab. now.
H. is in the CALL Lab., GT5 is in 
the Listening Lab. and GT4 is in 
SAC.
Another group is starting. They 
are only three people. In the 
morning 5 groups competed. By the 
way Z. is helping one FS in her 
composition.
One of the FSs would like to turn 
up the volume of the music. E. 
comes and warns her politely that 
she should respect to others as 
well. If she wants to listen to 
music on the radio higher, she 
could use earphones.
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There is a group sitting at one 
table, they do not look like they 
are working seriously. They are 
chatting, laughing and uttering 
some words to their friends 
sitting on the other table.
•The Newspaper Box' on the floor 
is full of old newspapers. There
52 I is a notice about it and it says 
'If you want you can get some of 
these newspapers and magazines.'
53 I 'The Baby Photos' sign attracts 
my attention on the notice board.
There are two groups of pictures.
54 I One group is adult, the other 
group is babies. They are the 
baby photos and current photos of 
teachers and staff working in the 
Learning Center. There is an 
entry form and Ss can try to 
guess who is who and will match 
the baby photo with the adult 
photo.
55 I I try to match some of them. It 
is easy to find H.
2FSs want to do it. E. gives them
56 I a form to fill in. We try 
together.
I quit later because it is hard
57 i for me to do. 2FSs are still 
trying.
They have managed to find 4 of
58 I them. Suddenly they give up and 
leave SAC.
It seems some more Ss are
59 I interested in it. They do not 
want to fill in a form.
They ask me who is who. I show
510 I them H. They say they have 
already found her.
511 I We all laugh and they have go.
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From
09:30
51 
to
11:30
52
S3
S4
S5
Today is the last day of 'Self- 
Access Week'. This morning I want 
to join in a movie sesssion and 
watch one film with them.
By chance I have to watch 'F3'. 
The ads for 'F3' are everywhere 
and it says 'Romance from beyond 
the grave'.
We are 6 people in the movie 
room. There is one teacher (I've 
never seen her before) assisting 
to set up the video player.
It is a touching, love film. The 
Ss are interested in the subject. 
The English of the stars is very 
clear and understandable for the 
Ss however no follow up activity 
is being done.
After watching, the Ss and I do 
not forget to thank to the GT6.
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From
14:00
SI
to
The 'Knowledge Competition' is 
about to start. SAC is very 
crowded now. Ss are excited and 
wondering what is going to 
happen.
16:00
S2
There are two groups of five. A 
total of lOSs are going to 
compete today. It will be a 
written competition.
S3
GT3 is teaching at BUSEL. He and 
H. are going to read aloud the 
questions and every two sections, 
they will do the scoring.
S4
H. asks for T1 (Team 1) and T2 
(Team 2) to come together and 
share one table each.
S5
H. gives some information about 
the content of the competition. 
It will consist of general 
knowledge, famous people, sport, 
Turkish History, geography, 
movies and music. They have a 
•joker' for one more round in 
order to double their points.
S6
Teams are thinking about which 
round to use the 'joker' to 
double their points.
S7
T1 is slow to decide. At last 
they decide on 'general 
knowledge.
T2 wants to use the 'joker' on 
'famous people'.
*
S8
For the first round H. delivers 
the empty papers to write the 
answers on. GT3 is the 'Quiz 
Master'.
S9
GT3 starts reading the 'first 
round' questions, 'general 
knowledge'. On the 3rdQ a 'Bonus'
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SIO
will be given. Sometimes he is 
joking, saying 'it is the most 
difficult question.'
Sll 'Round two questions' are read by 
GT3, too.
S12
H. and GT3 are scoring 'Round 1 
and 2'. The Ss are very excited. 
They are still discussing some 
questions.
S13
H. announces that T1 has 45 
points.
GT3 announces that T2 has 46 
points.
The atmosphere is heating up now.
S14
H. reads 'Round three, geography 
questions'. GT3 is assissting her 
to show some pictures while she 
is reading.
S15
H. reads 'Round four', too. It is 
about 'Turkish History'. The 
'Bonus' is given for the 10th 
question.
S16
H. announces that they should 
complete all answers and then 
they will score them.
S17
Ss are impatient while they are 
waiting for the scoring.
S18
H. announces Tl's points as 34,5 
and the total as 79,5.
GT3 announces T2's points as 29 
and the total as 75. They do one 
correction because GT3 does not 
know the Turkish name, so he 
misses one answer. The total of 
T2 is increased to 77.
Round 5 starts with sports 
questions.
S19
GT3 reads questions and 
competities are trying to answer 
the questions correctly.
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S20
Round 6 starts with movies and 
music questions. GT3 reads them 
again.
S21
H. gives handouts and there are 
some pictures about films on 
them.
S22
Ss are discussing in a group.
They are allowed to write them in 
Turkish if they do not know them 
in English.
S23
Now, it is time to find the name 
of the film names from the sound 
tracks of the films.
S24
H. turn on the tape recorder. 
Songs are played and Ss are 
discussing and writing down the 
names of the films.
S25
In music part, Ss should name the 
five songs. 1/2 point forwhe name 
of the song and 1/2 point for the 
singer's name will be given.
S26
H. informs them that they will 
hear intro-track-sound once.
S27
Ss are listening to the very 
short introduction for each song.
S28
Later, general questions about 
the songs are asked and the 
competition is over.
1
H. and GT3 are marking the 
answers. H. anounces the results. 
T1 - 26 - total » 105,5 
T2 - 33 - total * 110
S30
Kids are very happy. They are 
congradulating each other. The 
loosing group is litlle bit 
disappointed.
101
TIME FIELDNOTES # 11/4 OBSERVERS COMMENTS
H. is giving the presents. She 
S31 gives a calendar and pen for the 
loosing group. The winning group 
get Bilkent University key rings.
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15:45
SI
Today it is quiet. No more 
competition. Approximately 15 Ss 
are around. No music because the 
video is on. It is a little bit 
loud. I am sitting at Z.'s desk. 
Ss think that I am one of the 
teachers.
15:48 I Video cassettes are not allowed 
to be copied or to be taken home, 
S2 I 2MSs (MS1&2) come to me and ask 
for the new film. I point out E. 
because I am not the one in 
charge.
15:51
S3
FSl comes and asks about the 
difference between accept and 
except.
15:54 I want to change my place and sit
54 I more close to the Ss.
15:57 I The Ss look tired. It is the end 
of the day. It is tiring to study
55 I from morning to evening. In the 
morning their courses, afternoon 
self-access study on their own.
16:00
S6
The Ss start leaving one by one. 
It must have been a really hard 
day for them. Today is Monday.
16:03 I E. is called from reception. She 
wants me to look after the room
57 I and to not let anyone steal 
anything. I am afraid I cannot do 
it but I will try. Suddenly, FS2 
comes in, E. tells her to help me 
and then she says I should not 
worry about it. FS2 just nods her 
head.
16:06 I The telephone rings. I take a
58 I message for E.
16:09
S9
The magazine department is 
crowded. The Ss are reading 
different magazines.
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1 16:12 FS3 comes and asks me when we 
will close the SAC. I say at
SIO 5:30. She nodds her head and 
goes.
16:15 FS4 comes with a 'Time' magazine 
and asks me if she can borrow it.
Sll E. says 'Yes'. FS4 asks something 
about the books she could not 
find on the shelves. E. suggests 
that she writes her opinion. She 
writes.
16:18 I read her note later on. She 
want them to increase the number
S12 of books and make available for 
all Ss who want to use the same 
book at the same time.
16:21 Another S writes this, Why they do not allow us barrow books and
S13 worksheets for an overnight? What 
is the aim of Learning Center? It 
is purpose is to supply sources 
for Ss to study independently, 
isn't it?
16:24 I ask E. who can write in the 
complaints book. She says ^
S14 everyone who wants to, it is the 
Ss's right to explain their 
problems and express their 
opinions.
16:27 The prep class bell rings. Some 
Ss rush into the room and talk to
S15 MS3 working on the computer.
16:30 MS3 stops working on the 
computer. He is going to the
S16 video section. He sits and starts watching the film on the video.
104
TIME FIELDNOTES / 13/1 OBSERVERS COMMENTS
15:00 The self-access center is quiet 
and the Ss are working. There are 
9 Ss. 3 of them are watching 
video. The film is a comedy, 'The 
witches of Eastwick'.
15:03
S2
One of the teachers comes and 
asks for a magazine to read until 
the end of the next lesson.
15:06
S3
1 student is playing games on the 
computer.“■***"■·
15:09
S4
On the notice board, there is a 
new activity. It is a kind of 
ISC. It is for upper-intermediate 
level Ss.
15:12
S5
Next to the workshop, there is an 
indicator (arrow) showing the 
notices. (Look, ISC). Giving an 
oral presentation by using a 
poster (visuals). You can also 
watch the video of this 
presentation.
15:15
S6
In the poster, you, too, can have 
amazing poster-pictures is 
written (smiling faces are put to 
give the intendent feeling). It 
is colorful and on blue 
cardboard.
15:18
S7
In the example poster, it says; 
The mind is like a memory.
If you want a well organised 
memory; organise your information
- identify your information
- group your information.
15:21
S8
To make your work for you.
You should -
- work little and often 
(pictures)
- keep going back to remember the 
information
(pictures)
- learn the info, and use it.
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15:24 I You should not -
- work too long without breaks 
S9 I (pictures)
- try to learn too much 
(pictures)
- learn like a parrot 
"good morning·* written in
parenthesis)
A well organised memory increases 
your capacity to learn.
E. says it is an semester ISC of 
Upper-intermediate Ss. This 
project work is done by H.
15:30 I They have the video as well to
511 I show Ss and make it more visual.
15:33 I Two boys are still watching
512 I video. They do not look like they 
are enjoying it.
There are 5 Ss in the center now. 
It is unusual for the self-access 
room. Later, I have learned that 
there is a Student Union 
election.
15:39 I The girl is still playing on the
514 I computer. She is changing the 
games.
15:42 i I ask her if she does not get
bored playing with it alone. She
515 I says no. She is an Upper- 
intermediate level student. She 
is trying a 'cloze test' on the 
computer. She is going to have an 
exam, therefore she does not get 
bored.
15:45 I She says she sometimes comes and
516 I tries also the other computer 
programs.
Ss are all interested in the film 
now. 4Ss and E as well as 
gathered in front of the film and 
start to watch it. J
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From
51
15:00
52 
to
53
16:00
S4
S5
S6
S7
S8
Nobody else is in the room now 
except E. and me.
FSl comes and signs the log.
She wants help from E. She says 
she does not know what to do. I 
help her. Three of us try on the 
computer.
I tell her the instructions and 
then she practices.
She wants to work on text and 
guessing words.
She manages to work on it. I do 
not help her any more. E. and FSl 
are practising together.
The MSs whom teachers made a 
video reservation for them, did 
not show up.
FSl is still practising. Now she 
starts playing hang-man with E.
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13:30 There are 5 Ss only. They are 
SI I busy with different activities.
13:33
S2
FSl is playing on the computer. 
She is doing reading and guessing words.
13:36 I MSI comes in. His book is not 
related to theSAC. It is
53 I 'Introduction to Unix System'. He 
comes and sits on the same 
section with me. This section 
includes four comfortable chairs 
and one small table in the 
middle.
13:39 I E. is helping FSl in her English.
They are good friends at the same
54 I time. FSl is not an outgoing girl 
but E. is amiId and friendly 
person so that they can get on 
well.
13:42 I The bells ring for break. One 
teacher comes and asks for
55 I permission for one latest 
magazines she is holding in her 
hand.
13:45
S6
13:48
S7
13:57
SIO
One English teacher comes and the 
boy who is working 'Unix" goes 
out.
The MS2 comes everyday he is 
here. He is asking for some extra 
material from writing.
13:51 I 2FSs (3&4) come in. They sign the 
log. One of them is looking for
58 I the film list. The other one 
takes some reading books.
13:54 I FS3 asks FS2 if she comes here
59 I everyday. She says yes.
E helps MS2 to find a word from a 
dictionary. They discuss the 
meaning.
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14:00 I The other girls are sitting and
511 I reading the books.
14:03 I The MS3 comes in the room. He
looks around and then goes to sit
512 I next to the FSl who is working on 
the computer.
14:06
S13
I change my seat. Now I am more 
closer to two Ss working on the 
computer.
14:09 I They are looking at storyboard, 
'English as a world language'.
514 I They are trying to find the 
missing words.
14:12 I They enjoy it a lot. Now it is
like a competition between them.
515 I When they find the missing words 
they show their happiness 
quietly.
14:15 I The ring bells for the lesson.
FSl suddenly stands up and tells
516 I him she is going. She asks him 
whether to exit from the program 
or not. He says no. She signs the 
log and leaves.
14:18
S17
MS3 plays on the computer alone. 
He changes the program to mystery 
games such as 'Carmen Sandiego'.
14:21 I The room is getting crowded.
Approximately 12 Ss are in the 
S18 i room now. 2MSs would like to 
watch a film.
14:24
S19
14:27
S20
E.gives me apricot juice. I thank 
her. It is nice to drink 
something while studying.
The MSs working on the computer 
consults some words from the 
dictionary.
14:30 I 3MSs want to watch 'FI' in the 
S21 I video. They ask it from E.
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From
51 
14:30
52 
to
Some more Ss come in. 3MSs are 
not familiar to me. E. says they 
are coming for the first time.
The boy working on the computer 
changes his game as 'Hang man'.
15:30
S3
The FSl comes and asks for some 
books from E. She goes and helps 
her. Ss are asking for exam 
practice books like TOFEL.
S4
The "What is your color" section 
attracted my attention:
Orange - What is your color? 
Green - Foundation 1 
Blue - Foundation 2 
Red - Intermediate 
Yellow - Upper-Intermediate 
Grey - Pre-Faculty 
These are on one side of the 
wall. It leads Ss to find their 
levels materials easily.
S5
Related to these colors there is 
an inventory on the board. 
Grammar points and the items are 
given in the list.
S6
Ss can look through and find the 
files which they want to work on 
without wasting any time finding 
them.
___________________
Ill
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15:00
SI
15:03
S2
15:06
S3
15:09
S4
15:12
S5
15:15
S6
15:^8
S7
15:21
S8
15:24
S9
There are 4Ss in the room today.
I hear the bell ringing. Probably 
they are going to lessons.
2MSs are in front of the computer 
and doing 'reading exercises'.
MS3 has gone.
15:27
SIO
FSl and E. want to watch a video. 
At the same time E. calls 
cleaners to come and clean the 
room because it is not crowded 
today.
I sit in front of the video with 
them. The film is 'F4'. The 
chairs are comfortable. It is 
difficult to hear but we raise 
the volume.
One of the boys working on the 
computer starts working alone at 
a table.
FS2 comes. She has her books 
already on the table. She was out 
for a while.
The film is interesting. E. 
should go because the cleaners 
arrive.
On the wall over the video 
player, there is the film list. 
It says 'relax with movies'. It 
is on orange cardboard in the 
middle and around the list there 
are some miniature pictures and 
at the bottom it says 'Ask E.,
H., or Z.' for video cassettes.
In fact. If the Ss are more than 
two they can reserve it and one 
group has already reserved it for 
today but they have not turned up 
yet.
Thereis a selection of films. Ss 
can choose what they want to 
watch. There is one more TV to 
watch them on but there is no
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video player and headphones for 
the other TV screen.
15:30
Sll
The cleaner is doing his job. The 
other Ss are doing their own 
things.
15:33 I I am very close to the listening 
section as well. There are 3 tape
512 I recorders. When I look up, I see 
the anouncement about it. It is 
on green cardboard.
15:36 I It says 'Class Assessments (CAs)' 
listening. Foundation,
513 I Intermediate, Upper-Intermediate, 
pre-Faculty, Cope. prep.
15:39 I Sometimes I glance at the film. 
Unfortunately, E. cannot watch
514 I the film. The postman and some 
messages arrive. E. wants FSl to 
tell her the rest of the film 
later.
15:42 I I see another big yellow notice
on the wall. It says 'compounds'.
515 I It describes what a compound is.
15:45 I 'Compound' section has prepared 
in this way; Often you can join
516 I one word together to form another 
word. This is called a compound.
15:48 I There are 3 types of compound.
1. Noun+Adjective ==> Adjective
517 I e.g. lovesick
2. Noun+Verb **> Verb 
e.g. to babysit
3. Noun+Noun “ > Noun 
e.g. table tennis
15:51 I Besides these small chunks, there 
are some pictures of a teaspoon,
518 I teapot, tea, teacup, teatime, 
teabag.
15:54
S19
It is designed as a sample. The 
small tea table is in the middle 
and the others are around it in a 
circle.
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From
SI
13:00 
to
14:00
I get interesting information 
from Z. today. This morning the 
Ss did their Independent Study 
Component (ISC) 'posters'. Their 
classroom teachers want it. They 
prepare them in the SAC. Twice a 
week Ss are given vocabulary 
homeworks. They show on posters 
how to sort them out.
S2
Ss submit their ISCs in 
Independent Study Hour (ISH). 
These assignments change 
according to the S's level.
S3
Instructions are given in the 
classroom and samples are 
exhibited in the SAC.
S4
The Ts have their grading 
pamphlet in order to provide 
consistency.
1
ISC has its own policies such as;
- plagiarism; The Ss are advised 
that plagiarism in any form will 
not be allowed.
- If a teacher fells that S 
plagiarised from past an^ present 
Ss' work, or from any source or 
has written by any other person, 
the S will be given zero.
1
The Ss are advised of the policy 
of plagiarism policy by their 
teachers before submitting their 
work.
I Word-processed or type-written assignments are not acceptable.
1
Ss are obliged to evaluate 6 of 
their friends and their own oral 
presentation: The ISC system is 
as follows:
STEP 1: changing their 
observation sheet; Ss use their 
observation sheet to decide what 
makes a good presentation while 1
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S9
SIO
they listen to other Ss' 
presentations. The Ss should look 
at the evaluation sheet first of 
all. Then they should read the 
comments on their presentation. 
Finally, they should make their 
own evaluation.
STEP 2: S give a presentation; 
Before the S gives his/her 
presentation s/he thinks about 
the following points;
Content Form; Introduction, 
development, conclusion.
Communication; voice, eye 
contact, ensuring understanding, 
use of visuals, topic.
Some examples of ISC for 
different levels;
1st SAMPLE;
Level - Pre-Faculty 
Task - Write an essay of 
500+words 
Task Length - 1 week 
Objectives - Get ideas for an 
essay and write an outline; write 
a first draft; make 
improvements to the draft; write 
a final draft.
Resources - None 
Organisation - Individual & in
groups
2nd SAMPLE;
Level - Pre-Faculty 
Task - Detailed research for an 
oral presentation 
Task Length - 1 week 
Objectives - Taking notes 
checking that the notes give you 
useful information; planning an 
oral presentation 
Resources - Relevant books,journal articles 
etc.
Organisation - Individual
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3rd SAMPLE:
Level - Intermediate 
Task - Vocabulary 
Task Length - 1 week 
Objectives - Use Monolingual 
Dictionaries 
Resources - Newspaper or 
magazine Article(s) + Monolingual 
Dictionary
Organisation - Individual
4th SAMPLE:
Level - Intermediate 
Task - Prepare a group 
discussion
Task Length - 1 week 
Objectives - Generate ideas 
Resources - Authentic texts 
Organisation - Groups of 4 or 5
5th SAMPLE:Level - Upper-Intermediate 
Task - (i) Reading (react to a 
text) (ii) Writing an (essay 
400+words)
Task Length - 1 week 
Objectives - (i) Read in order 
to compare information in a text 
with reader's own views 
Resource - Library 
Organisation - Individual
6th SAMPLE:
Level - Upper-Intermediate
Task - (i) 
discussion)
Speaking (group 
(ii) Note-taking 
Task Length - 1 week 
Objectives - (i) Participate in 
discussions (ii) Extract 
information for further use. 
Resource - None 
Organisation - (i) Groups
(ii) Individual
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7th SAMPLE:
Level - Foundation 
Task - Film Review (200-300 
words)
Task Length 
Objectives
Resources
- 1 week- Plan/Draft/Revise 
written work
- None
Organisation - Individual
8th SAMPLE;
Level - Foundation 
Task - A Talk (2-3 minutes) 
Task Length - 1 week 
Objectives - Narrate factual
events
Resource - Library
Organization - Individual
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15:30 There are 17 Ss in the room 
today. But this number changes
s ı throughout the day.
15:33 They are working harder than the 
other days. I learn that their
S2 final examination is close.
15:36 I want to see the 'What are your 
grammar problems?' section. It is
S3 written on red cardboard on the 
'Sizin Köseniz' (Ss' notice 
board) board.
15:39 The instruction is 'Do worksheet
S4 G0301!' I go and get the file.
15:42 It is not difficult to find the 
files because all sections have
S5 their own codes and numbers.
15:45 There is an official title 
written on it 'Bilkent
S6 University, School of English Language Learning Centre'.
15:48 It is a kind of test. It consists
S7 of 55 questions.
15:51 Time allocation is not mentioned 
in this test. It only says answer
S8 these questions and then check 
the key at the end of this 
section to find out what types of 
mistakes you've made.
15:54 There are different types of grammar questions such as tenses,
S9 prepositions, linking words, vocabulary, pronouns.
15:57 It is a multiple-choice test. The Questions are written neatly and
SIO orderly in the pages.
16:00 After the test section there is a key behind. It is strictly
Sll mentioned not to be taken fromLearning Centre.
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16:03
S12
16:06
S13
16:06
S14
16:09
S15
16:12
S16
Each question is answered by 
selecting the letter (eg. A, B) 
corresponding to the correct 
answers.
It gives clear explanation and 
study suggestions for that item 
if Ss want.
The original of one question's 
key is in this way; 'This 
question is testing whether you 
know that the relative pronoun 
'whose' must be used in this 
sentence. If you made an error, 
you may wish to stuy 'adjectival 
clauses'.
On the Ss' notice board, the same 
'key' is given with an addition 
of the references of the items, 
(e.g. The reference is 'English 
Grammar in Use, Unit 90'.
The suggestions are given only 
for 41 questions. From 42 to 55 
are missing.
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15:30
SI
The SAC is quiet but the Ss are 
like 'ants'. They are working 
hard. There are around 10 Ss.
15:33 
S2
3MSs are watching the video. IFS 
is listening to a tape. The rest 
are reading a book or doing some 
grammar activities.
15:36
S3
The 'vocabulary' corner has been 
very helpful from the beginning 
of the semester.
15:39
S4
15:42
55
15:45
56
15:48
S7
15:51
S8
15:54
S9
Besides 'Compounds' (which have 
been explained before), there is 
'Topio'. This uses pictures, 
dictionary extracts, examples of 
Ss' notebooks, in order to help 
Ss how to keep better vocabulary 
notebooks.
Between these indicators on the 
wall, there are some vocabulary 
materials for the Ss to use in 
the SAC.
'Topio' is designed on white 
cardboard with colorful pictures 
on.
In one section; there are two 
semantic maps on 'hair' and 
faces'. For example; 'hair' is 
in the middle-circled, and arrows 
coming out from this circle to 
mention the subtitles of 'hair' 
such as curly, straight, 
brunette, blond, short, long.
On the 'face' semantic map;.
face' is circled and subtitles 
are given in arrows, like eye, 
nose, lips, etc.
In the second section; the 
prepositions for types of 
:ransport are given both in 
pictures and baloons. For 
example; there is a picture of a 
foot in colors and a baloon over 
it. Looking at the picture, foot 
has been written in it. Outside
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the baloon 'on' is written which 
SIO I is the appropriate preposition.
In the same sense, 'by 
bus/car/train/plane/taxi/bycycle, 
etc and on horseback/camel / 
elephant' has been written.
16:00 I In the third section; there is a 
table and it is divided into
512 I three columns: 1) Profession 2) 
Type of work 3) Duties.
16:03 I For example; 1) surgeon
2) hospital/clinic 3) to operate
513 I on people/to treat medical 
problems. There are four 
different jobs done in this way. 
They are mechanic, lawyer and 
phographer.
16:06 I Examples of Ss vocabulary
notebooks consists of 5 different
514 I pages on red and yellow 
cardboards. They are hung on the 
wall very neatly.
16:09 I The 1st page is about abstract 
words like afraid, frighten.
515 I Different forms of meaning words 
are given. Following it, there 
are some sample words related to 
usage of that term.
16:12 I The 2nd page is about
prepositions like on, in, in
516 I front of, behind, etc. The word 
is written in the 'word' section 
and there is a picture in the 
'description' part and the 
prepositions are used in 
sentences in the 'example 
sentence' section.
16:15
S17
The 3rd page; In this page, there 
are four sections. In addition to 
words, descriptions, and example 
sentences, there is an 'opposite' 
section as well.
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15:00 
SI
15:03
S2
15:06
S3
15:09
S4
15:12
S5
15:15
S6
15:18
S7
I talk to H. for a while about 
prep, class Ss. In her view, Ss 
do not like much studying on 
their own instead they like to be 
sppon-fed.
ISC workshops at SAC for Ss are 
generally on Thursday mornings.
In the vocabulary section using 
pictures and using dictionaries 
notices are given as samples to 
the Ss.
The 'using pictures' sample has 
been prepared on blue cardboard. 
There are four sections.
In the 1st section; a picture of 
a cat is used to give different 
expressions. For example; a cat 
is smiling in the picture and the 
sentence written under that 
picture is 'she's smiling, 
grinning'.
In the 2nd section; pictures are 
put around a circled word and the 
name of the pictures are written 
below. For example; kitchen is 
written in a circle and around it 
there are freezer, tap, cup, 
washing machine pictures and the 
names written below them
In the 3rd section; a group of 
adjectives is given with a 
picture again. For example; big 
mouth, thin lips are given in a 
picture and the 'adjective' 
written under it.
15:21
S8
In the 4th section; there is the 
word and the drawn up picture and 
some clues to remind that person 
of the word. For example; 
aggressive is written first, then 
a picture of angry person and a 
hint 'my father!' is given.
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15:24 The 'using dictionaries' sectionS9 is designed on red cardboard.
15:27 Some extracts from a dictionary 
are photocopied in large size inSIO four different chunks.
15:30 Verb, noun, word stress, adverb, 
pronunciation, word, compare.Sll idiom-expression, jocular- 
funny/humorous-are shown on the 
photocopy chunks to make them 
more clear.
15:33 There are 8 Ss in SAC now. 3MSs 
are watching video, the FSl is inS12 front of the computer. The others 
are working by themselves.
1 15:36 The FSl working on the computer 
is playing hang-man. She is
S13 practicing vocabulary.
15:39 Ss are working in a very great 
concentration. I hear examination
S14 word around.
15:42 The film looks like entertaining. 
It is the most exciting moment
S15 that they are going to hang one 
kid. The main character is there 
and saving the kid shooting an 
arrow to cut the rope.
15:45 These 3MSs have seen this film
S16 before. One of them has gone.
___________________ I
TIME
124
FIELDNOTES # 22/1 OBSERVERS COMMENTS
15:30 I There are only 2 Ss in the room.
One of them is watching the video 
SI I and the other is studying at a 
table.
15:33 I E. is busy with cutting out
letters from colorful cardboards.
52 I I see some works done on three 
different cardboards.
15:36 I I learn that they are Ss' ISC 
works and they are going to be
53 I displayed on the Ss bulletin 
board in the main entry of the 
building.
15:39 I One of them is about children and 
the other one is about
54 I advertising and the last one is 
about execution.
15:42 I In ISC works, pictures and
figures are more than written
55 I words but attractive and 
impressive words are written in 
order to take the Ss' attention.
15:45 I MSI comes and looks at exam
practices. E. says he is coming
56 I for the first time.
15:48 I MSI asks for a copy of one. But
that type of exam practice is not
57 I allowed to be copied. He insists 
on having them photocopied. I 
show him another part if he wants 
to have a photocopy.
15:51
S8
MSI says okeyl E. warns him not 
to choose more than three files. 
He starts bargaining for more 
than three files. E. says no! He 
asks me about this subject. I say 
that as far as I know they do not 
let anybody have a photocopy of 
such files so they may not give 
permission to him, either. J
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15:54 I MSI says nobody would see him if 
he takes one of them. I say I can 
S9 I see it. I offer him to come and 
study here. He says he does not have time.
15:57 I I ask him the exam date. He says 
on 28th. I advise him to come and
510 I work here for four days. He 
insists on not having time.
16:00 I MSI mixes the files and says he 
is going to have them
511 I photocopied. E. stops him and 
warns him again.
16:03
S12
MSI asks me for H. I say it is 
their principle and nobody would 
change it for anybody else.
16:06
S13
E. says H. is in the meeting and 
she may not show up today. He 
asks for tomorrow.
16:09 I E. says she would not change her 
mind for him. He is very
514 I confident of himself and 
insisting on seeing H. He thinks 
he would get permission from her.
16:12 I I ask him the difference of these 
two sets of exam practice. He
515 I knows and replies me that this 
group is previous exams and that 
group is 'COPE'.
16:15 i Cope is an advanced level test of 
proficiency in English, given to
516 I Ss at the beginning, middle or 
end of the year. Ss must pass it, 
to pass the freshman year.
16:18 I He asks something to me. I reply 
to him very neutrally and ask E.
517 I by indicating with my finger.
16:21 I He thanks E. very ironically and 
leaves the room after signing the
518 I attendance log. E. is frustrated.
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16:24 I ask E. about alarm protection 
as in the libraries or shopping
519 centers. She says they have 
demanded it but because of 
financial problems they have not 
set it up yet.
16:27 MS2 comes and asks for film. The 
FSl working at the table says she
520 is tired of working always on the 
same type of exercises and asks 
for listening Class Assessment 
(CA).
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15:00 I Today it is very lively here.
There are about 20 Ss. 2MSs (1&2)
51 I are watching video. IFS (FSl) is 
doing listening and the others 
are working in different tables.
15:03 I There are a lot of Ss in front of 
the exam practice shelves. The
52 I are going to have an exam next 
week.
15:06 I The music is on. A group of Ss 
are discussing among themselves
53 I whether to stay or go. MSs do not 
want to stay but FSs insist on 
staying. They agree on meeting 
outside.
15:09 I It is easy to see the mild
climate effect on Ss. They are
54 I all wearing colorful, light and 
comfortable things.
15:12 I The 'vocabulary' section on the 
wall includes collocations,
55 I scales, different uses & forms of 
one word.
15:15 I There is a group of 3 Ss
(1MS&2FSS) studying together.
56 I They are discussing and telling 
each other what they understand 
from that grammar point.
15:18 I Sometimes that group speak louder 
and FS2 warns them. FS3 is too
57 I quiet that the boy asks her if 
she gets bored or not. She says 
no.
15:21 I I ask E. about the MS who wanted 
to have exam practice photocopies
58 I yesterday. She says he did not 
show up this morning.
15:24 I FSl S comes and asks for
listening materials. E. asks her
59 I all the materials one by one to 
learn which one she has not done 
yet. She has done almost all of 
them.
TIME FIELDNOTES § 23/2
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15:27 I E. chooses one new for her and 
goes but she sits in front of
510 I video. 'F5' is on the video.
15:30 I On the other tape recorder, MS4 
is working very carefully. He is
511 I following it up line by line from 
the book.
15:33 i Suddenly, MS4 stops and goes
around. He comes to one table and 
S12 I near me and looks up a word from 
a dictionary.
15:36
S13
15:45
S16
MS4 goes back and puts on his 
headphones and starts listening 
again.
15:39 I 2FSs come in. They are a little
bit noisy. The FS3 from the group
514 I which is very close to me, 
leaves. Now There are two Ss left 
so they are not a group more, 
pair.
15:42 I MS3 explains some structures to 
her. It does not seem that she
515 I understands it. He gives her very 
detailed explanations.
15:57
S20
FSl who got a listening activity 
and cassette, is watching the 
video.
15:48 I The Ss are frequently changing
the exam practice files. FS4 has
517 I chosen two more files from exam 
practicesection and she walks 
through grammar section.
15:51 I FS4 does not take anything from 
grammar section and sits at a
518 I table with two exam practices and 
starts working.
15:54 I MSI and MS2 watching video are
enjoying it a lot. It looks as if
519 I they have seen it before.
MS3 helping FS2 is getting ready 
to go. She thanks him and he 
leaves.
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13:30
SI
There are 11 Ss in the room now. 
Ss are studying hard. Next week 
Is an exam week.
13:33 
S2
2MSs (1&2) are watching video.
FSl is doing the listening, FS2 
is looking through writing 
shelves, FS3 is looking through 
grammar books, MS3 is in front of 
the reading section.
13:36
S3
I see that shelves are more full 
of books now. E. says they are 
trying to increase the number of 
books for Ss use.
13:39
S4
I remember the FSl who borrowed 
cassette is continuing listening 
now.
13:42
S5
Besides new faces, most faces are 
familiar to me. H. & E. are busy 
as always.
13:45
S6
FS2 chooses some books from 
writing section. The other 
familiar face FS3 asks FS2 if she 
is in Upper-Intermediate level. 
FS2 says yes. Then the other one 
asks which books she has studied 
from grammar section. FS2 replies 
her and she thanks and FS2 goes 
to Writing Exam Practice Section.
13:48
S7
FS2 gets a pile of exam practice 
and goes back to her seat.
13:51
S8
MS4 I never saw before he comes 
and looks through exam practice 
parts only.
13:54
S9
The bell for break rings. Ss 
starts coming in. They are in a 
lurry. They do not want to miss 
their next lesson.
13:57
SIO
MS5 (new face) is asking E. if 
the self-access center is open 
next week or not.
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14:00 I This weekend SAC will be open.
Next week is exam week. It will
51 I be an Adjustment Test to push 
their level of English. Ss may 
come and have an exam practice 
during the weekend.
14:03 I There are 9 Ss in the room now.
52 I It is the last day of the week.
14:06 I 2MSs (1&2) are watching video. 
FSl is listening to the tape.
53 I There are 2FSs (2&3) working 
together.
14:09
S4
14:12
S5
14:15
S6
14:18
S7
14:21
S8
FS4 comes in and after leaving 
her things on a table she looks 
along the shelves.
First, FS4 looks at work-books, 
then writing and exam practice, 
sections.
FS4 is wearing casual, very 
comfortable a jump suit. She is 
chewing a gum.
At last FS4 has chosen some 
writing exam practice and goes to 
study.
FS5 comes in and she leaves her 
things on a table and asks me if 
I could look after them for a 
while.
14:24 I I accept it but then I realize 
that she has left her purse as 
S9 I well. I worry a little bit.
14:27 I 2FSs (6&7) come in. Z. helps them
510 I to write exam practices.
14:30 I 2FSs (849) come in and they sit
511 I at the same table as me.
14:33 I FS8 is chewing gvim. They take out 
their grammar books and start
512 I studying together.
14:36 I FSs849 need a dictionary for one
513 I word. First, they look at me and J
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14:39
S14
14:42
S15
14:45
S16
14:48
S17
14:51
S18
14:54
S19
14:57
S20
hesitate to ask me. Then they 
decide to look it up from 
dictionary.
FSIO comes and sits near them. 
The other two has some questions 
to ask her. Then she explains as 
it is a sort of structure.
FS8 offers to show them some 
structures. They accept it and 
take out their notebooks and 
pens.
FS7 comes and asks for pencil 
sharpener. The other one does not 
understand if she asks for a 
pencil or pencil sharpener.
FS9 gives her a pencil. They 
start working. FS8 tells them the 
structures and the other two of 
them are writing down them. 
Sometimes they are asking some 
questions to her.
There are 16 Ss in the center 
now. The FS5 who has left her 
purse with me, finally comes 
back.
One couple is working on the 
computer. It looks they enjoy it.
The group sitting at the same 
table with me is still working.
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15:00
SI
Group working is continuing, FSl 
knows something and she is 
telling FS263.
15:03 
S2
FS2 says 'was' is used sometimes 
with 'verb+ing' and sometimes 
'Vpp'. She says she does not 
understand the reason.
15:06 
S3 FS2 in the group explains her how it works.
15:09
S4
The FS3 says, she mixes up 
everything. FSllst one says not 
to think about other grammar 
items, only keep in her mind that 
she should use 'V-ing' after 
'was'.
15:12
S5
FSl explains it to the friend 
again. FS2 thanks her and she 
looks more relaxed.
15:15
S6
They discuss all these things in 
Turkish but they keep the 
original words in English like 
'was', '-ing'.
15:18
S7— X_
FSl says this is all right. FS2 
asks if it is over. FS3 says yes,
15:21
S8
They start to do another grammar 
structure. They look through the 
grammar book.
15:24
S9
Now the subject changes. FSl one 
asks if the FS3 is going to wait 
for the bus. FS3 replies she is 
not leaving soon. She decides to 
be a hard-working student from 
now on.
15:27
SIO
The FS2 one approves of the FS3 
one. The FSl says she is not sure 
:.f the promise will be kept.
15:30
Sll
Now they are trying to guess the 
questions thet may be asked in
the exam.
15:33
S12
FSl is very sure of herself about 
the types of the questions that 
are going to be asked in the exam
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15:36
S13
FSl starts wandering around. FS2 
and FS3 decide to continue 
studying. They look through the 
content of the book.
15:39
S14
They choose their subject and 
start studying. The FSl comes and 
says at least 3 or 4 questions 
about this type will be asked In 
the exam.
15:42 I The FSl joins them again and
warns them that they should never
515 I start their sentences with 
'which'. She adds 'for example 
you did sth like that In the 
writing lesson yesterday'.
15:45 I The FS2 shows to FSl her writing 
paper she has written before. FSl
516 I says In a humble manner that she 
does not know more than them and 
she tries to correct her friend's 
paper.
15:48 I The FSl says she Is not able to
write everything correctly In the
517 i exam. She adds she makes many 
mistakes for example she writes 
'she read' Instead of 'she reads' 
and she cannot concentrate on 
everything.
15:51 I It becomes more crowded In SAC.
S18
The group Is still working. FS2 
one leaves to look for some 
activities.
15:54
S19
FSl and FS3 are going on working. 
FSl explains some points.
15:57
S20
FS2 comes with some work sheets 
1 In her hand. She joins her 
friends. She corrects some points 
according to what FSl says.
16:00
S21
FS2 starts looking through the 
material she has taken from the 
shelves. FSl and FS2 are going on 
1 working together.
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From
13:00
to
14:00
FIELDNOTES
My this observation of SAC is to 
see the changes before I give my 
study to be printed.
Video:
a) Headphones number increased to 
eight whereas it was two.
b) One connector for two TV 
screens, thus, one film can be 
played in two screens at once.
c) The number of video films is 
around thirty now, it was around 
twenty-five before.
Opening Hours:
In final exam week,
a) twice a week evenings open 
till midnight,
b) ) at weekends open from morning 
to evening.
Competition Activities:
They were repeated in Eastern 
Campus SAC.
Material:
The number of books and 
worksheets are Increased.
OBSERVERS COMMENTS
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INTERVIEW WITH **H."
Date: 15.06.1995
Name: H.
Hour: 15:00 - 15:30
81
I: I am working at SAC for my study. My aim is to set up well 
organized SAR in CU. and we want to benefit from your 
experience as you know. And I would like to ask you how long 
have you been involved in working in SAC?
H: OK! This is mainly my first year in SAC.
my interest
that ismy first year working in SAC ...............................
82
I: Thank you! Why do the Ss in general come to SAR at Bilkent 
University?
H: OK! ............  some reasons, some Ss come to use
materials .................  we have some Ss come because it
is a quiet place and ...........  music ..........  some of
them come because they like ................  not only the
materials, video, reading books, computer, listening material, 
some Ss come because they like the idea that there is a
teacher there to help them...... you can get them into class
and shows them how to study and which materials to study and
when and why they should study........ taught and help them
to investigate them.
83
I: OK! Thanks! Can you, if you classify all these things with 
the types of materials bla bla What makes SAR particularly 
attractive to Ss? Can you say one thing?
H: It is a good question! I think ................  some of
them they can study on their own what they can also get help
there is a teacher there to help them, it is not like studying
place in the dormitory.
84
I: Do they use the materials they get from or they supply from 
SAR or they use their own books?
H: OK! These depends on how the Ss. Some of the Ss are coming 
to use the materials that we have; the books, worksheets and 
materials, others coming to do there Independent Study 
Component which is their assignments and they have to 
complete, and bring their homework from last night. So I would say was fifty-fifty.
S5
I: Fifty-fifty. OK! What sort of materials do they use in SAC?
H: I would say mostly at the moment video is very popular
......  and I think the grammar books, the vocabulary books,
grammar, vocabulary and ........  books.
86
I: Do you think they use them because they like them or they 
need it, they need those materials? voc., gramm. ..
H: Often they use the books because we recommended
........................................... study and how to
study .. study plan tell them how to study and which book is 
helpful and frequently they come back to use take their ideas,
I think because they realize it is good for them.
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I: I see. And another question; For what reason they work 
individually, or in pairs or in groups because according to my 
observations sometimes they work in pairs or group or 
individual. What do you think about it?
H: I think ..................  their Independent Study
Components, often they need that they all work in groups and
they have particular opics and ...........................
....................................  some Ss prefer to work
in groups, and some Ss like working in pairs, I would say the 
majority of Ss work on their own when they are doing their own 
work. But they might for example ask each or to check and 
things like that ..........................................
88
I: Thank you, some personal; what type of SAC are you trying 
to create?
138
H: I think we're trying to create the warm and welcome 
atmosphere, we moved from another room, a little bit smaller 
not that much smaller but it is a very long and thin and
somebody......... corridor. I think the room we are being in
now that is more round which is .......  corners set up
different activity you can have listening in one corner, 
reading in another corner, listening and video in another
....................  I think the idea is to create 'little
corners', and to make the atmosphere warm and inviting and to 
make SS feel comfortable while they are working. It is as much 
as more important thing.
89
I: Yes, I saw, the previous room. What about the levels of the 
Ss? What sort of level do you think to apply, sorry appeal?
H: I think all levels, it depends on the type of Ss. Some Ss 
after said don't come to Learning Center because they know how
to study and what to study, I think..................... to
everybody. It is various ................  obviously
Beginning, Elementary. Ss at the end of the year
.................................... so at the moment
.............................  which is the highest level
because they are coming in .................................
materials .................................... they are in
panic .....................  and who need to past
................  I think a lot of people coming who worried
about their exams.
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I: Yeah! You confirmed what the your pre-faculty Ss said, they 
only come for TOFEL, FC ... sort of examination types. But the 
other upper-Intermediate level mostly come for vocabulary 
section they said ... This is another personal question, just 
come to my mind. Is there any model in your mind to crate such 
a nice SAR so any model you have ever met who worked for?
H: No, I don't think so. I think BUSEL fortunately have the
room and facilities .................  to create such a nice
Center, I think that's the only thing, I mean obviously they 
are not perfect but it is difficult to sort them out.
811
I: I think they are minor things, comparing with another 
universities.
H: Exactly, what we think is as far as Turkey goes, I am very
pleased with ...............................  that's the much
important thing.
812
I: Another question, are they aware of Independent Learning 
Study Plan?
Hx Well, ........................................... I think
a lot of .......................  are there but and
................  I think Ss are coming to Center, yes they
are aware, the Ss who do not coming they are not aware of what 
is going on. And we have previously told them about Study Plan
S13
I: Let's think that they are aware of ILCSP, how is it helpful?
H: I think it is helpful................ who do not know how
to use their time, they find it difficult to, I think
.............  I think this is the m a i n ...... usually help
them study and the way in which to study
.......................................... They have to studyand why and how to study where to start. They know they have 
to study but they do not know why and how to study. They need 
some strategies which is very important.
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I: When do the Ss need 'you', especially you?
H: Especially me! I think it is quite different between .....
Turkish speaking.............................  Students
especially at the beginning are afraid of speaking to native 
speakers. I don't know what is the situations in the 
classrooms but here most students are afraid of communicate 
with native speakers. I think, I can help them one way, 
"practice" because here it is difficult to practice outside 
the classroom because you are not exposed to speak English 
outside. But it is important to have Turkish native spe'aker 
teacher in this place. Sometimes it is really important to 
express exactly what they want peculiar for their study and I 
can't really understand what they mean.
815
I: Yeah! Cultural bias. Ok! In what ways do you help them 
during the day?
H: The variety of ways, checking work, correcting work, giving 
writing out materials, making study plans, talking to the 
giving materials outside, suggesting video materials, it is 
quite varied.
816
I: What about Z.'s and E.'s functions?
Ht I think, Z. has got very similar functions to me, students 
prefer to speak Z. because she is Turkish and perhaps, they 
are more comfortable with her. E. 's function is really to keep 
the room running. At the end we decide the book lists, signing
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the materials between worksheets and students they ask her
S17
I: Do you think students are satisfied with SAR? What are the 
common appreciations and problems of students in SAC?
H; I think they are satisfied. They complain when we don't 
allow books. There is the policy. We are also library they are 
not lending materials, resource books, they should come and 
use them in SAC. If the book goes maybe someone else need to 
use it. They don't like when they can't find the books. They
want to barrow things..................... There are some Ss
really appreciate, they come and study, they can use books, 
materials and some come for video, some come for magazines, 
they just have a look and relax.
F18
I: Thanks! Do you sometimes feel to give priority to some 
students about photocopying exam practice materials or taking 
home some video films?
H: No. We cannot do that at all. It's, taking the things and 
photocopy them is not a good idea because video, particularly, 
if they go, they might be broken or they may not have good 
machine, things may not come back, also the exam practice 
things, we have a lot of pressure from students but we 
shouldn't let them out. Students shouldn't take them out for 
photocopying. Another thing is that, we don't have many copies 
and if one student have it s/he might ask for 10-15 minutes 
and take it out and in that time another student might need 
it. Our priorities is the students working in the center not 
coming and asking for photocopy. I think we have to be careful 
and limit it. Our concern is "Learning Center" and we want 
them to realize it that they are coming and using materials
S19
I: Now, I want to talk about attendance. I know students do 
not have attendance problem for coming to SAC, because of A 
shift, B shift. What can you say about students ulterior 
motives to come to SAR and sign the log just for their 
teachers' personal improvement marks, 10 points?
H: ......................................  of the teacher
praise ........  coming to SAR. I would s a y ...............
not more than that we did students come and put their sign but 
I think teachers......................... We would not let Ss
just come in and go. They have to study if they come. And 
teachers know the students who study and who don't. The idea 
of the attendance is not the teacher come up and count the
account. We have a idea about ...........................
facility at a certain time at a certain day that the main 
reason for attendance is not for the teachers come and check 
the students. If they want they can come and check the 
students. If they want, they can come and see if their 
students are interested or not, it is the policy to encourage 
them.
S20
I: Thanks! How do the students benefit from SAC while they are 
preparing their ISCs?
H: I think because they can come, we check and correct their 
work or we can give them help and feed back or give them
direction .................................  where there is
suitable the organization...........................  the
certain areas they should go and look at. The idea of ISC is,
I think, to help students "practice the skills" they learn in
the classrooms................ realize, it is a sort of test,
I think we can help them to give directions. They can use 
authentic magazines, texts, books, library is for academic 
research but the whole idea is give them "chance to research".
I think our major idea with ISCs that we can direct the 
students in the right directions. We can clarify the points 
they are not sure about.
821
I: Can you sum up in one sentence what do you think the SAC is 
for?
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H: I think SAR is a place where students can come and study in 
their free time on their own with the opportunity to have a 
access to a teacher they need to do so.
822
It OK! Thank you very much H! 
Ht Is that all? Pleasure!
INTERVIEW WITH
Date: 11.06.1995Name: F
Hour: 17:25 - 15:35
Level: Pre-faculty
81
I: Hi, F! Can you tell me how often do you go to SAC?
P: Everyday 4-5 hours.
I: When and how long have you been attending SAC?
P: I have been attenting SAC from the beginning of the first 
semester. Especialy when the dormitory is noisy.
82
I: OK! When you are working at SAC, do you use the materials 
and books of SAC or your own books?
P: I use both my own and SAC materials.
83
I: F, do you need help at SAC?
P: Yes, sometimes.
I: Whom do you get help from your friend or H. or N. or E?
Ft For academic questions from H. and Z. For the other 
purposes from E.
84
I: Which section do you use most in SAR?
P: I use all sections. I think because I need all. In the 
beginning of the semester I was in foundation level and now 
I am in pre-faculty level.
I: How nice!
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I: Have you heard about the competition activities held by 
SAR?
Pt Yes, I know them.
I: Have you participated in these activities?
P: Yes, but not all.
I: How did you find them, I mean, what do you think about 
them?
P: They were interesting fun but not all competitions were 
related to English knowledge. I participated in them just 
for entertainment.
I: I know attendance for the lessons is compulsory in your 
school, do you find it difficult to attend SAC or did you 
have any problem to take part in those competition activities?
P: No, never. Because we have A-shift and B-shift system in 
our school, I do not have such problems.
87
I: Have you done any of your ISC homeworks in SAC?
F: Yes, sometimes.
I: Do you need help for your ISC works when you are in SAC? 
F: Not much. I am able to do them on my own.
88
I: How do you feel yourself while you are working in SAC?
F: It is a quiet, peaceful place. In the dormitory I cannot 
study because of noise.
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INTERVIEW WITH "P#2"
Date: 11.06.1995
Name: B
Hour: 15:40 - 15:50
Level: Intermediate
81
I: I am sorry for disturbing you, but it won't take much 
time.
B: It is not problem.
I: Can you tell me how often do you go to SAC?
Bt 3>4 times per week.
I: When and how long have you been attending SAC?
Bt When I don't have my lessons. I think, 3 or 4 months.
I: I think more because we tried computer games together, if 
you remember.
Bt Yeah, I remember, I thought you were a student.
It I am, in fact!
82
It When you are working at SAC, do you use the materials and 
books of SAC or your own books?
Bt I use all materials of SAC. I cannot barrow books from 
SAC in that case I go and barrow them from library.
It Which section do you use most?
Bt Computer, as you know, and listening section too much.
145
I: Do you use these sections because you like them or you need them?
B: I like computer, and vocabulary is very important in this level.
S3
I: Do you need help at SAC?
B: Yes, I need.
I: Whom do you get help from your friend or H. or Z. or E?
B: I ask to Z. She helps me how and what to study and show 
me the important materials and for the other things E. helps me.
84
I: Have you heard about the competition activities held by 
SAC?
B: Yes, I know them.
I: Have you participated in these activities?
B: No. I thought they were too difficult for me. I felt shy 
to take part in them. Some of my friends for example, F. 
took part in some and she said they were not that much 
difficult.
I: Don't be said for it, I am sure they were easy for you, 
too. Next time you can take part in all activities.
B: inşallah! (I hope)
85
I: B, have you tried your ISC homeworks in SAC?
B: Yes, a lot. I used 8tory books, magazines.
86
I: How do you feel yourself in SAC?
B: Friendly place. It is not like a library, different. 
I: How different from library?
B: Library is too big and I feel like sleeping there.
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QUESTION
ROUND 1 : GENŞ^L· IWOWLEDGE 
ANS. PTS
1. Which star (not planet) is nearest The Sun
the Earth?
2. Which is the hardest natural material 
in the world?
3. Name the first cars made on an 
assembly-line or production-line?
A bonus point will be given for any 
team that can also give the model.
4. What does BUSEL stand for?
5. How many teeth does a normal, 
healthy adult person have?
6. In which country would you buy 
things with zloty?
7. Who is the Turkish poet who talks 
about *’a careless person with 
tweezers in one hand and, a mirror 
in the other hand**?
9. Which international brand of
cigarettes has '‘Turkish and American 
blend’ written on the packet?
9. Which is the most spoken first 
language (or mother tongue)
in the world? >
V
I10. Which elephant has the biggest 
ears - the Indian or the African?
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/r itte n  tw ice on the poster. Vlhaf is that word?
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B a By  KhoTos. . .
W h a T: BAby phcTos A,\d clrrem phoios of teachers A.\d 
staîî will DE dispUy İN THE LearnInq C enter. ihere will bE 
.VN E\TR^ ' fCRM .'.N’d yOU C \ H  TR\' TO CjLESS w IhO İS wko. YOU Will 
ViATcli tIi E bAbv plnoTo wiTİH t!he AdulT plnoTo. _______________
W ^ E R E  ANci W I h EN: The photos will 6e on dispUy \\  
T^E LearniNQ C enter______________________________________
MCB LEARNiNq C enter M onoav de TuEsdAy 8 : > 0 - 4 : > 0 
ECB LEARN'i.Nq C enter iTiORsdAy & pRidAy 8 : 5 0 ' 4 : ? 0
How TO  E iNTER: You CA\ biop by ihh LbARNiNq CbMLR
AT A.\y TİME duRİ.\q t!-!E dAy A.\d fill İN AN ANSWER SİHEET.
B.\BY PHOTOS
ENTRY FORM
1. TOXY GURR
d ilek  şim şek
3. d ilek  çe ltik
•1. LORNA ERGINEL
5. ASLI YÜKSELEN
6.GÜNSEU
GÛLYAŞAR
7. ESİN MENGI
S. KAREN WARNER
?. CATHERINE SEZEN
10, SUE GOLLACHER
11. yasemin UCOLUK
KATE h o lm e s
13. ZE '^NEP k ö k sa l
. WHICH BABY PHOTO?
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DEFINITION CODES
SELF-ACCESS CENTER
atmosphere of self-access center
maintenance of self-access center
updates in self-access center
location of self-access center
academic assistance in self-access center
technical assistance in self-access center
self-access center competition activities
Independent Study Component and
self-access center
use of self-access center
self-access center as a guide
STUDENTS ATTENDING SELF-ACCESS CENTER
student's habit 
responsibility of students 
students' motive 
students cooperation 
students' notice boards 
student's attendance 
student's wishes 
students'awareness
MATERIALS IN SELF-ACCESS CENTER
authenticity in materials 
variety of materials 
video materials 
listening materials 
magazine materials 
reading materials 
programs on the computer 
writing materials 
exam practice materials 
vocabulary practice materials 
grammar materials 
dictionaries
SAC-ATM (1)SAC-MAI (2)SAC-UP (3)SAC-LOC (4)SAC-AS (5)SAC-TA (6)SAC-CA (7)SAC-ISC (8)
SAC-USE (9)SAC-GUI (10)
ST-HAB (11)ST-RES (12)
ST-MOT (13)ST-CO (14)ST-NB (15)
ST-ATT (16)
ST-WIS (17)
ST-AWA (18)
MAT-
MAT·
MAT-
MAT·
MAT-
MAT-
MAT-
MAT-
MAT-
MAT-
MAT-
MAT-
-AUT
-VAR
-VID
•LIS
•MAG
•REA
•COM
■WRT
EP
VOC
GRA
Die
(19)
( 2 0 ) 
( 2 1 ) 
(22)
(23)
(24)
(25)
(26)
(27)
(28)
(29)
(30)
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CODES AND LOCATIONS
L 0 C A T I O N S
CODES FIELDNOTES INT.H INT.S DOC
1) SAC-ATM FN/01/S1;4;5;6;8;9;13;
14;15;16.
FN/02/S1;3;5;14;15;16. 
FN/03/Sll;16.
FN/06/S6.
FN/8/Sl;4;15;18.
FN/09/S1.
FN/10/S5.
FN/11/S3;8;10;12;15.
FN/12/S11;14.
FN/15/S3;4;19.
FN/17/S4.
FN/23/S3.
FN/25/S8.
S2;8. P#l/S8. Ap.L.
P#2/S6.
2) SAC-MAI FN/1/S4;7;10;12.
FN/03/S6;10.
FN/04/S11.
FN/06/S2.
FN/17/S3;7;ll.
FN/22/S2.
3) SAC-UP FN/02/S2.
FN/03/S4.
FN/04/S7;9.
FN/17/S11.
FN/22/S19.
4) SAC-LOC FN/05/S11.
FN/13/S4;S5;6.
FN/15/S5;12.
FN#17/S1.
FN/24/S9;13.
S8.
P#l/S3. Ap.G. 
P#2/S3. Ap.H.5) SAC-AA FN#02/S5;6;8;9;ll;13;17. S2;3;FN/03/S3. 12;13;
FN/07/S6. 14;15;
FN#08/S17. 16;20;
FN/24/S15. 21.
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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L 0 C A T I O N S
CODES FIELDNOTES INT.H INT.S DOC
6) SAC-TA FN#03/S3.
FN/06/S13.
FN#08/S9.
FN#12/S2;12.
FN#14/S3.
FN/16/S3.
FN#24/S14.
S15;16. P#l/S3.
P/2/S3.
7) SAC-CA FN#06/S1;18.
FN/07/S3.
FN#08/S1;2;4;5;6;7;ll;
12;13;14;15;16;
17;19;20.
FN#09/S4;5;6;7;8;9;10;11. 
FN/lO/Sl.
FN/ll/Sl;2;5;9;13;14;20; 
22;23.
P/1/S5. Ap.I. 
P#2/S4. Ap.J.
Ap.K.
8) SAC-ISC FN/13/S4;5;10.
FN/18/S1;3;4;5;6;7;8;9; 
10;11;12. 
FN#21/S2.
S4;7; P#l/S7. Ap.H.
20. P#2/S5.
9) SAC-USE FN#01/S1 
FN/02/S4 
FN#04/S3 
FN/09/S2 
FN/ll/Sl 
FN/13/S5 
FN#15/S3 
FN/17/S6 
FN#19/S5 
FN/20/S2
;2;13,
;S14.
;S9.
; 6 .
;S7.
Ap.H.
10) SAC-GUI FN/01/S4.
FN/02/S5;9;ll;12.
FN#04/S11;12.FN/05/S3;5;7;10;16.
FN/06/S1.
FN#16/S4;5;6.
FN#17/S8;12;15.
(continued)
S6;12; 
13;15.
Ap.G.
Ap.H.
NOTE: FN/: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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(continued) FN#18/S1;3.
FN#19/S3;8;11;12;13;14. 
FN#20/S3;4;5;6;7;8;9;10; 
11;12;13;14;15;16; 
17;18;19.
FN#21/S1;2;3;4;5;6;7;8;9; 
10;11.
FN#22/S2.
FN#23/S5.
FN#25/S1.
11) ST-HAB FN#1/S1.
FN#03/S8;16.
FN/14/S2.
12) ST-RES FN#01/S3;6;8;ll;15.
FN#02/S7;10;15.
FN#04/S11.
FN#05/S13.
FN#06/S4;ll;12;14.
FN#08/S3.
FN#11/S1;4;6;7;11;16;30, 
FN#12/S10.
FN#13/S13.
FN/15/S8;16.
FN#20/S1.
FN#21/S14;15.
FN#23/S9;ll;17.
FN#25/S5;13.
FN#26/S9;17.
Ap.G.
Ap.H.
13) ST-MOT FN/03/S10;13.
FN/04/S2.
FN#05/S9;15.
FNi^09/Sl.
FN#12/S2;7;13;14
FN#16/S1.
FN#17/S2;9.
FN#19/S11.
FN#22/S6;8;9;14.
S19,
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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14) ST-CO FN/02/S14.
FN#08/S10.
S7. Ap. L.
FN#11/S4;6;24. 
FN/13/S13/21.
FN/14/S6.
FN/15/S2;14;15.
FN/23/S3;6;7;14;15;20. 
FN#24/S6.
FN/25/S3;14;15;16;17;18; 
19;20.
FN/26/S1;13;14;15;16;18; 
19;20;21.
15) ST-NB FN/05/S2;3;6.FN#09/S3.
16) ST-ATT FN/12/S15.
FN/15/S9/16.
FN#19/S1.
S19. P#l/Sl;
6.
P#2/S2.
17) ST-WIS FN/12/S13;14.
FN/22/S11.
S17. P#2/S2.
18) ST-AWA FN/13/S4.
FN#16/S4.
FN#17/S8; 12; 15 ;,16; 17 ;
18 ; 19. 
FN#19/S14.
FN/20/S3.
FN/22/S22.
19) MAT-AUT FN/01/S2.
FN/03/S12.
FN/08/S4.
FN/lO/Sl.
FN/11/S3;S8.
FN#12/S11.
S20.
20) MAT-VAR FN#01/S11;17.
FN/03/S1.
FNj#04/S4;8.
(continued)
S8. P/1/S2;
4.
P#2/S2.
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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(continued) FN/10/S2.
FN#12/S2;9.
FN/13/S1.FN/19/S9.
FN/15/S1;8.
FN/17/S10.
FN/20/S2.
21) MAT-VID FN/Ol/Sl. S2;4; P#2/S2.
FN/02/S2;15. 5; 17.
FN/03/S3;4;9;13;17. 
FN/04/S5;7. 
FN/06/S9;10;15. 
FN/lO/Sl.
FN/12/S1;2;16.
FN/13/S2;12;15;17;2 0;21, 
FN/14/S3;4;5;6;7;8. 
FN/15/S18;21.
FN/17/S10.
FN/20/S2.
FN/21/S15.
FN#23/S1;10;19.
FN/24/S2.
FN#25/S3.
22) MAT-LIS FN#01/S3.
FN/02/S11.
FN#03/S3;7;15.
FN/04/S6.
FN#07/S7.
FN#17/S12.
FN#20/S2.
FN#22/S20.
FN#23/Sl;9;ll.
FN#24/S2;4.
FN#25/S3.
S^ . P#2/S2,
23) MAT-MAG FN#01/S2;6;8.FN/03/S2;5;12;15.
FN#04/S4.
FN#06/S3.
(continued)
S17;20.
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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(continued) FN/09/S2.
FN#12/S9;ll.
FN/13/S18;20;21.
FN#14/S3;4;5;6.
FN/15/S5.
24) MAT-REA FN/04/S4.
FN#06/S4;12.
FN#15/S8.
FN#17/S2.
FN#20/S2.
FN#24/S2;13.
S2.
25) MAT-COM FN#06/S17.
FN#14/S5.
FN#15/S12;14;15;17. 
FN#16/S2.
FN/21/S13.
S2. P#2/S2.
26) MAT-WRT FN#15/S7.
FN#24/S2;6.
27) MAT-EP FN#01/S15.
FN#05/S17;18;19.
FN#07/S4.
FN#17/S13.
FN/22/S15;20.
FN/24/S6;7;8;14.
FN#25/S5;10.
S9.
28) MAT-GRA FN/Ol/Sll.
FN/04/Sl;9;12.
FN/16/S4;5;6.
FN#19/S3;4;5;6;7;8;9;10;
11;12;13;14;15. 
FN/20/S2.
FN#23/S18.
FN#24/S6.
FN#25/S12.
S5.
29) MAT-VOC FN#01/Sl;3;4;ll.
FN#20/S3;4;5.
P#2/S2.
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
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30) MAT-DIC FN#03/S4;16.
FN/06/S5.
FN/15/S10;20.
FN/25/S13.
Codeses and Locations
NOTE: FN#: Fieldnotes number; Doc: SAC samples of activities; 
INT: Interview; H: SAC native coordinator;
S: Students; P#: Interview Participant number; S: Segment; 
Ap: Appendix.
